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ABSTRACT

Tdentification:

Institute for the Preparation of Counselors and Teacher-
Counselors for Effective Service and Leadership in Desegregated
Schools.

| Report prepared by Jonathan Jackson, Project Director, and

David Kirkpatrick; Associate Director.

Contract Number OEC 2-6-000166-1966 P.L. 88-352, Title
IV, Section 404, The Civil Rights Act of 1964.

Contracted by: Clark College
Atlanta, Georgia

The project reported herein was supported by a contract
from the United States Department of Health, Education, and
Welfare.

Date transmitted: Deacember 21, 1966

Dates of Project:

Beginning date - April 1, 1967 - Ending date - June 1, 1968
Planning period - April 1, 1967 to June 12, 1967
Institute period - June 12 1967 to July 1#, 1967
Follow-up period - July 15, 1967 to June 1, 1968

Participants:

Total number - 40

Types of pnrsonnel represented - Guidance Counselors - 21
. Teacher-Counselors - 17

‘ Principals - 2

School systems represented - Geéfgia - 39
Alabama 1
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Objectives of the Program

Forty Guidance Counselors and Teacher-Counselors who wera
interested in improving their skill and competence in dealing
with desegregation proﬁlems met for a .period of five weeks-~
June 12 to July 14, 1967--at Clark College in Atlanta, Georgie:

(1) To develop basic understandings about the relation-
: ship between the democratic ideal and an integrated
society;

(2) To develop basic understandings about the impact of
segregation on the development of human potentialities;

(3) To develop understandings of problems and
characteristics of impoverished communities and the
nature, cause and effects of cultural deprivation;

(4) To develop basic understandings and skills with
which to cope effectively with persistent school
problems arising from desegregation;

(5) To improve the human relations of counselors and
teacher~counselors via increased self-understanding
and understanding of others.

Procedures:
The main content of the Institute progrs " 0 up o
classroom and practice experiences: (a) the three classroom

courses were "Psychology and Problems of School Desegregation,"
"Sociology and the Problems of Schoél Desegregatibn," and "The
Dynamics of Race Relations;™ (b) the practice experience
centered in the "Human Relations Practicum,™ the "T" groups,
and the MAudio-~Visual Materials Laboratory."j

The classroom experience was made up of lectures, group

discussions, panels, demonstrations and films. The students met
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in the classroom from three to five times a week over a two—hour.
~ pericd.

The Human Relations Practicum was a programmed learning
experience. Participants divided in pairs and completed it
during ten one-hour sessions.

The "T" groups, or Sensitivity groups, were conducted in
the afternoons. About fifteen participants met each afternoon
for a periocd of ten days, and soﬁght to uhderstand each other on ;
a deep emotional level.

The Audio-Visual Materials Laboratory was held daily; it
introduced participants to a variety of Audio-Visual qids per-
taining to the study of race relations.

The field trips were carried out by single individual
pairs and small groups. A listing of the places visited is in
the Appendix.

The follow-v_ " oe . _.ue Institute will consist of (a)
A one-day conference with participants and staff, to be helii at
Clark Collége in February of 1968, for the purpose of shar .o
new experiences and approaches in the deseiregation of sclools;
(b):. Visits from the staff of the Institute will be made, tou,
'upon invication, to consult with.participants and meet wit:a
groups in their schools for discussions of'relevant issues on
school desegregation; and (c) ~Pertinent materials will t:
‘mailed a% Interwvals tnroughout the year to the pecrticipant.s.

®
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Results and Conclusions:

Results and conclusions of the Institute will be made
later in this report, but those aspects of the program that were
of special interest to the participants were (&) The sensitiviﬁy
or "T" groups, which enabled them to really understand their
emotional selves; (b) The Human Relations Practicum which
helped them to grow in effective interpersonal relations; (c)
Speakers brought in throughout the cbursq ianhe Dynamics of
Race Relations; these spreakers explored the historical and con-
temporary aspects of Negro-white relations in America; and (d)
The psychology course, which was helpful and interesting,

especially its Human Relations section.
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PREFACE

Since public school counselors hold such an important
position within the schools—-participating in the ﬁaking of
decisions that influence the whole school, and working directly
with individual students--it was felt that an Institute dealing
intimately with the problems of desegregation would be of
benefit to them.

In many parts of the country, school desegregation presents
a problem to the community and the school. Persons such as
counselors are in key positions to help realize the democratic
ideal.

The purpose of the Institute was to help forty  counselors
and teacher-counselors to:

Develop an understanding and appreciation of the Negro-

white relations in America through a study of history,

anthropology, sociology, psychology, and guidance;

Develop an awareness of what it means to grow up and
study in a desegregated school situatiorn;

Develop facility in interpreting and administering tests;

Develop an awareness of themselves and their own roles in
functioning and working in a desegregated school.

The report which follows is an examination.of this
Institute~-~its good points andlwéak points. Much thanks is due
to those in the United States Office of Education who helped;
Dr. Wiley S. Bolden, Dean at Clark Coliege; Dr. Vivian W.
Henderson, President of Clark College; .and Mr. William Morrell,
. Clark College Business Manager;

; : Jonathan Jackson
October, 1967 - David Kirkpatrick
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THE INSTITUTE CN EFFECTIVE SERVICE AND LSADERSHIF
IN DESEGREGATED SCHOOLS

The Institute on Effective Service and Leadership in
Desegregated Schools was set up and designed to help implement
recent legal enactment concerning school desegregation; it was
designed also to provide experiences for those ccunselors and
teacher-counselors who felt a need to improve themselves in

working in a desegregated situation.

Participants

There were forcy participants in the Institute. Anmong

- these were twenty-one guidance counsel-rs, seventeen teacher-

counselors, and two pfincipals. Thirty-nine of the participants
were employed by school systems in Georgia; §ne participant was
employed by a school system in Alabama.

A breakdown of the participants by race revealé that

twenty-eight were Negro and twelve were Caucasian. The names,

' business addresses, and titles of each participant. are listed

below:
Name Business Address Title
1. MNrs. Sara Barnett Flintside Elem. School Teacher

2610 South Jackson St.
Albany, Georgia

2. Mrs. Elizabeth Bolden Booker T, Waéhington High Counselor
L5 Whitehouse Drive, S.W.
Atlanta, Georgia 30314

3. Miss Wanda Breedlove  Hooper-Alexander Teacher

3414 Memorial Drive
Decatur, Georgia
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Name

L. MNMr. Neill Bridges
5. Mrs.

fary Callins

6. Mrs. Lela M. Coman
7. NMr. John Cooper

8. Mr. Rebert L. Cotton
| 9. Mr. James Daniel
10. Mr. Ray Dickinson

117. Mrs. Hester Edmonds

12. Mr. J. Maurice Fain

13. Mr. Kirby Freeman
14. MNr. Juses Gaines

.15. Mrs. Mary F. Gant

Business Address

sast Point Elementary
1286 East Washington St.
East Point, Georgia

M<in High School
51 Washington Drive
Rome, Georgia

Samuel Ullman High
625 Twelfth St. South
Birmingham, Alabama

Hooper-Renwick School
Neal Boulevard
Lawrenceville, Georgia

Summer Hill School
129 Aubrey Street
Cartersville, Georgia

W.A. Quillian Elementary
3621 Norman Berry Drive
Wast Point, Georgia

Gordon Military College
College Avenue
Barnesville, Georgia

Brown Elementary School
Brown Court
Smyrna, Gecrgia

Fayette County High
Fayetteville, Ceorgia

S.H. Archer High School
2250 Perry Boulevard
Atlanta, Georgia

W.A. Fountain High School
West Street
Forest Park, Georgia

Hutto High School

1201 East Planter Street
Bainbridge, Georgia

f’.

Title

Principal
Teacher
Cognselqr
Teacher
Counselor
Teacher
Counselor
Teacher

Counselor

Teacher
Counselor

Counselor



Name

16.

17.

19, -
20.
21.
22,
23.
24.
25,

26.

27.

Mr. Walter C. Gray
Fiss Peggy A. Hadaway
Mrs. Ella D. Heard
Mrs. Corinne Hosch
Mrs. Margaret Jenkins
Mré. Kargaret Johnson
Mr. Walter qohnson
Miss Dorothy Kain
Mrs. Bobﬁie Kirby

Mr. Ralph Lowe |

Mrs. Lucealus McWhorter

MNrs. Geraldine Mitchell

Business Address
?

Lakeside High School
3801 Briarcliff Road
Atlanta, Georgia

Jonesboro Sr. High School

100 Mount Zion Road
Jonesboro, Georgia

Blackwell Memorial High
Mill Street
Elbverton, Georgia

Campbell HigH School
3071 South Atlanta Road
Smyrna, Georgia

3pencer High School
1830 Shepherd Drive
Columbus, Georgia

Bartow Elementary
P. O. Box 610
Cartersville, Georgia

Bartow Elementary
P. 0. Box 610
Cartersville, Georgia

Lakeside High School
3801 Briarclifi Road
Atlanta, Georgia

Jackson Heights
1305 East Second Avenue
Albany, Georgia

Summer Hill School
129 Aubrey Street
Cartersville, Georgia

Bertha Alvin Elementary
Danville, Georgia

Hooper-Renwick School
Miller Neal Boulevard
Lawrenceville, Georgia

‘

lo

Title

Counselor
Counselor
Teacher
ACounselo#
Teacher
Teacher

Principal

Counselor -

Teacher

Teacher

Teacher

Teacher
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Name

28.

29.

30.

31.

32.

33.

34.

35. .

36.

37.

38.

39.

4L0.

Mr. David Nunnally

Mrs.

Mr.

Mr.

Alsie H. Parks

Dick Riner

"Mrs. Willie G. Randall

Fred Sartain

Mrs. Eva B. Walls

Mr. Melvin Waples

Mrs. Ola Washington

Mr. Alan Weissberg

Mrs.

Rebecca Wideman

Miss Annie Williams

Mrs.

Mrs.

Jean C. Wilson

Pearle F.

Wood

Business Address

Lyons Junior High
2190 Winterville Road:
Athens, Georgia

West Side High School
Lincolnton, Georgia

Charles L. Harper High
3299 Collier Drive
Atlanta, Georgia

Morgan Elementary School
4901 Fabus Avenue
Macon, Georgia

Bibb County Elementary
Macon, Georgia

Harrison High School
East Twelfth Street
West Point, Georgia

Fayette County Training
P. O. Box 187
Fayetteville, Georgia

Spencer High School
1830 Shepherd Drive
Columbus Georgia

Lemon Street High School
Lemon Street
Marietta, Georgia

Price High School

1670 Capitol Avenue

Atlenta Georgia

Pearl High School
Pearl Street
Madison, Georgia

Price High School
1670 Capitol Avenue
Atlanta, Georgia

A. S. Clark

Fifteenth Street South
Cordele, Georgia

is

Tiﬁle

Counselor

Counselor

Counselor
Counselor

Counselor

+ . Teacher

Counselor
Counselor
Counselor
?eacher

Copnselor
Couneelon

Teacher



STAFF

‘The continual staff of the Institute included the
folloWing people: the director, associate director, one full-
time teacher, a SociologiSt, a part-time teacher, a Human
Relations expert, and a part-time Audio-Visual specialist.
Giving support to the sta’f were two clerical workers. Alsg
supplementing the staf: iem ers were special 1écturers and
consultants. |

Below is a descript_on of the role of =ach staff member
which will be added to later by evalustions made by each one o.

‘the participants of the Institute.

Or. Jonathan Jackson - TInstitute Director

Dr. Jackson guided the selection of the Associate
Director, teachers, and staff of the Institute. He sent out
vletters inviting participants to be part of the Institute.‘ He
called periodic meetings of the staff for evaluation and
‘planning of the Institute.
| Dr. Jackson also planned, coordinated and presented a
five-week course in "The Dynamics of Race Relations.™ This
course was designed to improve understanding of Negro-white
relations through history, socioibgy, anthropology and
literature.

Dr. Jackson delivered man& of the lectures, while many

were given by outside authorities. Some of the lecturers in-
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- cluded Dr. Ina Corinne Brown, Dr. Darwin Turner, Dr. Viviaﬁ v
Henderson, and Dr. J. Mason Brewer. Ilure information on the
lecturers is found in.the section on consultants.

Dr. Jackson's study of the g ~1 literature of the field

did much to heighten interest of the ; zrtiriparts.

Mr. David Kirkpatrick - Associate Di: ct-r o’ the Institute

As Associate Director of the Deseg gat:.n Institute, ir.
" Kirkpatrick assumed many duties, most of % "ich ell into thres=
’generally distinct categories. First, e erve: as one of the
principal instructors of the Institute. . -th & Master of Arts
degree in Psychology, he coordinated one of the three '‘basic sub-
programs of the Institute, "Psychology and Problems of School
Desegregation.” Also, in line with his duties as Instructor of
Psychology, he assisted Dr. Noble in the sensitivity training
sessions presented during the last two Weeks; with each of three
‘sensitivity groups meeting twice. | '

Second, as Dr. Jackson's associate, he was in charge of
the day-to-da& continuity, rhythm and flow of the institute. In
addition, he made the lengthy arrangements involved in setting
‘up the field trips taken by each member--calling the host agencies,
drafting the list of field trip 6ptions, and assisting in.éther
"bottlenecks" involved in this particular aspect of the Institute
program. | |

Finally, Mr. Kirkpatrick oversaw the many detailé and

odds and ends that are seemingly insignzZicanu, yet play a large
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part in adding to the comfort of the Institute participants.
These included coffee, cream and sugar subplies, air conditioners,
seating, lighting, sound facilities, problems concer iing housing
for on~campus residents, recréational programs for t = members
(incduding movies, bridge clinics, one play of topica interest,
" and a final party for Institute members and their fam_.lies),
transportation arrangements for various consultants, and other

details.

Mr. Clyde Faulkner - Fgll—Time Instructor

Mr. Faulkner was a full-time instructor in the Institute
and ccnducted a daily course in "The Sociology of Race Relations."
‘His duties consisted of lecturing, leading discussions, and
developing effective participation in role playing as a technique
for increasing ability to understand and to cope with different
kinds of race-related problems.

‘Mr. Faulkner is an Assistant Professor in the Sociology

Department of George State College, and has been involved in a

national study dealing with desegregation. His academic back-
ground includes a B.D. degree and genérally indicates a pro-
fessional interéét‘in the welfare of huﬁan beings. Recently,
his training and interest have leaned more in the direction of a
scientific understanding of behavioral problems, and his
participation in the Institute was aimed basically at an ob-
Jjective appraisal of interraciél problems and their possible

solutions.
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Dr. Jeanne Noble - Part-Time Instructor

-Dr. Noble taught a course called ™Human Relations and
Community Problems."™ She taught as a part-time instructor for
two weeks. Her course was divided into two basic parts: in the
first part she scught to convey the theory of Human Relations
concepts, through lecturing, role playing and discussions. The
second part of Dr. Noble's work at the Institute was conducting
sensitivity groups. Here she worked with fifteen participants
“on a deep emotional level.

Dr. Noble's work at the Institute was perhaps the most
enjoyable to the students. She was well-prepared and knew how

to communicate her materials.

Mr. Curtis D. Gillespie -~ Part-Time Instructor

Mr. Gillespie presented films, film strips and tapes to
the participants. All of these audio-visual materials were
related to the objectives of the Institute.

Mr. Gillespie's professional training in the use of audio-
visual aids enhanced this phase of the progrém. His work was

appreciated by all of the participants.

CONSULTANTS

Evaluation forms completed by each participant were used

-to assist the staff in obtaining a clearer view of the
participants' reactions to the Vérious.visiting lecturers. A

copy of this form is presented in the Appendix A. A multiple

is



choice continuum was used to rate the lecturers, with chc ‘es

- ranging from 1 to 7. A "1" answer indicated the particir- - felt

the lecturer to be of highest quality, or to have the high st

degree of preparednéss. A "7" answer indicated, conve:i'sel, that

the participant felt the lecturer to be of the poorest gua. ity,

poorly prepared, etc. All other numbered answers between ~ and

7, of course, indicated some shading of opinion betweea tne ctwo
above-mentioned extremes. Criteria for éach continuum were
carefully drawn out in the introduction to the evaluation : >-m.
General response to the lecturers was uniformly ver. good,
with the majority of the responses on the objective evaluat ion

secticn being a mixture of "11s® and M2's™ with only a scattering

~of "3's," Wj1g " and even fewer "5's." An attempt will be made

.below to describe briefly and evaluate each iecturer.

Dr. Wiley S. Bolden, Associate Director of Research, Southeastern

Education Laboratory, Atlanta, Georgia. Topic: T"Personality
Development of the Negro Child"

Dr. Bolden lectured on the above topic for two days, June
13 and 14. Sober and low-key, his presentaﬁion dealt with the
statistics and psychodiagnostics.involved in testing minority

group children, and Stressed the importance of the psychodynamics

‘in the traditionally matriarchal home as they affect the develop-

‘ment of the personality of the minority group male and female

child. Audience response was interested, although not en-

thusiastic. o .
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Quality of presentation 29% "1" and 344 m2v
Degree of preparedness 54% ™1" and 29% r2"

Dr. Ina C. Brown, Professor of Anthropology, Scarritt College,

Nashville, Tenn. Topic: "The Cultural Background of the Negro"

Dr. Brown also lectured for two days--June 15 and 16--on the
cultural and historical background of the Negro. Her presentation
was soft and modulated, but dynamic nevertheless, according to
evaluations from Institute members. On the second day she con-

sidered her own concept of "Rights and Double Rights,” (i.e., when

- does a civil right infringe on a personal right, or vice versa?)

Quality of presentation . 91% 1% and 6% m2n
Degree of preparedness 9L% 1% and 3% "zZn

Mrs. Willie g; Bolden, Instructor at Georgia State College. Topic:

- "The Political Status of the American Negro®

Mrs. Bolden gave a lucid and thorough examination of the

~political status of the Negro in America. Her discussion was

_historical in perspective, and brought much good background

information to the participants and staff. The discussion after

" her lecture was not as lively as some of the other discussions,

~ but the caliber of questions asked was high and thoughtful.

Quality of presentation C19% ™" and L9 ©wen
Degree of preparedness 40% ™1® and 45% v2r

Dr. J. Mason Brewer, Author, Folklorist and Professor of English,

Livingston College, Salisbury, North Carolina. Topic: "Protest

and Courage in American Negro Folklore™

Dr. Brewer, one of the country's leadirig Negro folklorists,
considered some of the more subtle forms of protest characterizing

the nineteenth century Negro American--musical, puns, double en-

- tendres, etc.--demanded by the social and political environment

1%
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at that time. He sang several songs, told humorous anecdotes about
slavery and post-slavery days, and delivered some in "plantation
. dialect,™ to the delight of the Institute members, Negro and white.

Quality of presentation ’ 60% ™1" and 29% v2on
Degree of preparedness 69% "1n and 234 nor

Dr. Bruce Rosen, Southern Director of Education, Anti-Defamation

'League of B'nai B'rith, Atlanta, Georgia. Topic: "Testing
Minority Group Children" '

Speaking for two days on the testing of minority group
children, Dr. Rosen pointed out many complications, bottlenecks,
and general sensitive-points involved in this area, emphasizing
the relative advantages and disadvantages of normative inter-
 pretation. Foilowing Dr. Bolden's presentation and overlapping
-with it somewhat, his. reception, although certainly acceptable,
was not as good as'it might have been under other conditions.

Quality of presentation 40% ™1% and 21% n2»
Degree of preparedness 50% *1* and 30% *2v

Dr. Vivian W. Henderspn, President, Clark College, Atlanta,

Georgia. Topic: ”The Economic Status of the Negro in America®
Weaving a mixture.of graphs, figuras, and statistics
.with a rapid-fire, frequently dynamic and exoitﬁng talk coﬂ-
cerning the hows.and whys of accurate interpretation of the
Jjungle of statistics that confronts us these days regarding the
poverty problem, Dr. Henderson offered two informal and lively
lectures spiced with relevant anecdotes, concerning the Negroes!
economic »light and the prognosis for the future. He lectured

on June 20 and June 27. Institute members appeared to enjoy
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greatly the content material of his presentation, in addition to
his style of delivery.

Quality of presentation 74% "1n and 18% n2n
Degree of preparedness . g82% #1% and 12% "2"

Panel Discussioh with Miss Connié Curry of the American Friends

Service Committee

prior to Dr. Noble's coming, no lecture, talk, or dis-
' cussion provided more stimulation or excitement for the Institute
members than did this panel. Composed of high school students

( four Negro and one white) who have recently attended newly-
"desegregated schools in such places in the South as Fitzgerald,
Georgia, Birmingham, Alabama, and Prattville, Alabama, as well
_as Atlanta, Georgia, thé panél considered the various hardships
and, occasionally, the bright spots in their expariences with
desegregated education. The exciﬁement within the group came
,:when one of the Negro girls spoke disparagingly of the teachers
in the all-Negro school she had attended pefore attending the

- desegregzted ﬁigh school. Terming them "lazy," and having the
philosophy of, "I've got miné, now you try to get yours," she
was verbally attacked by approx;mately one-half of the Negro
counselors in the Institute who seemed to percéive in her com~-
ments a personal attack ef their own teaching and counseling
abilities. The white members of the Institute, in turn, seeﬁed o
to enjoy egging on the young panel members.

Feedback from the mgmberé"indi§iddal and ' aried responses

to the psnel provided adeéuate material for the first three

o~ 19



13

meetings of the various sensitivity groups, and suggested to the

- perceptive or near-perceptive some of the pain, discomfiture,

insecurities, and feelings of uneasiness confronting the Negro

counselor himself as he enters the desegregated teaching and

counseling situation. Response to the panel was understandably

~wide and varied.

Quality of presentation 21% m1n and 52% now
Degree of preparedness 27% "1™ and 39% "2»

Mrs. Barbara Whitaker, Assistant Director, Southern Regional

Office, National Urban League, Atlanta, Georgia Topic: "The

Negro Family"_

Mrs. Whitaker presented a speech that.was, on the surface,

~articulate, coherent, and meaningful. 1In reality, however, it

appeared that she was giving a "canned™ speech that seemed to

. attack defensively the Moynihan Report on the effects of

" urbanization on the Negro family structure. Nervous and, per-

haps hostile, she was received with an evident lack of interest

on the part of most of the participants, perhaps for some of the

‘reasons mentioned above..

Quality of presentation 9% "1® and 24% "2n
Degree of preparedness 26% ™1v and L48% m2n

"Mr. Vernon E. Jordan, -Director, Voter Education Project, Southern

Regional Qouncil, Inc., Atlanta, Georgia. Topic: ®The Negro

Vote in the South®™

Mr. Jordan was frank, outspoken, and honest, but yet human

and warm in his presentation. He examined cogently the problem

~ 8P



14

| of voting in the South for Negroes. DMuch of his own work has
- been done in this area, so a great deal of his material was
first-hand. The participants of the Institute fesponded with
many questions and comments. | |

Quality of presentation “L4Bh ™1 and 489 n2n
Degree of preparedness L% "1™ and L4% wan

Dr, BDarwin T. Turner, Dean of the Graduate School, North Carolina

A and T College, Greensboro, North Carolina. Topic: ™An Out- .

line for a Study of Literature by Negroes®

Dr. "urner gave,a_historical backgrcund of relevant
literature writteh by Negroes since the Negro has been in
America. He also gave readings from the various writinés of
authors mentioned. Hié dramatic ability énab;ed him to do a
very scholarly and interesting job. Béing'a poet himself, Dr,
Turner gave readings of some of his own published poems. As in

last year's ihstitute, Dr. Turner's lecture was one of the most

jinSpiring.
. Quality of presentation 69% *1" and 16% ®m2r
Degree of preparedness 70% ™% and 2§ ®m2%

Mr, Joe L. Tucker, Director of Alumni Affairs, Clapk_Collége,

Atlanta, Georgia. Topic: "Ghetto Hous ing"

Mr. Tuckér has distinguished himself in Atlanta as being
~knowledgeable in Civil Rights activities. His paper on housing
.showed that he had done a great deal of research not only in the
-libraries; but also in actual participation in the housing
‘struggle for Negroes;in Atlanta, The discussion which followed

Feo .‘ ?i~‘ " o
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his talk was lively and provocative.

Quality of presentation 104 ™1" and 36% w2n
Degree of preparedness ' 21% n1n" and 484 ®m2on

. Attorney Benjamin D. Brown, State Representative, 135th District

of Georgia, Part-Time Instructor at Clark College, Atlanta, Georgia.

Topic: ™The Legal Status of the Negro in America™

Mr. Brown is an elected Negro representative in the
Georgia Assembly. Although young in years, Mr. Brown's
presentation was meaningful and relevant. His lecture at the
Institute this year was much more dynamic and enthusiastic than
last year's presentation. The discussion which followed his
talk was lively and interesting.

Quality of presentation L8% "1™ and 38% nor
Degree of preparedness 53% *™1" and 33% m™2n

- Mr. Robert Fishman, Assistant Professor of Political Science,

-Glark College, Atlanté, Georgia. Topic: ™Race Relations in the
United States and International Politics"

Mr.‘FiShman presented a lecture which was subdued, quiet
and slowly-paced, but he was able to get over his information
adequately for his subject. Mr. Fishman provided an international
framework in which to look at the present Civil Rights struggle.
One white male participant said, "Mr. Fishmanés presentation has
given me a new way of looking at thé Civil Rights issue.®

Quality of presentation . 25% ™" and 524 w2w
Degree of preparedness 21% "1% and 39% *2r
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THE BASIC CONTENT

One half of the eésential content of the Institute was

- focused around the following factual areas: "Scciology and

Problems of School Desegregation,” '"Psycholdgy and the Problems
of School Desegregation,™ "Hgman Relations and Community
Problems," "Dynamics of Race Relations,® and "Audio-Visual
Materials Laboratory.® .

The other half of the essential content was focused a~

"round Sensitivity training, afternoon wrn groups, "The Human

Relations Practicum™ and Common Sessions.

The factual areas were designed to impart data and

“information to the participants. This information was broad and

interdisciplinary in approach: -Psychology,lSociology, History,

- Anthropology, Econbmiqs, and Human Relations. The audio~visual

material was designed to give factual materials in sessions of
listening and seeing.

The Sehsitivity sessions dealt with the emotional level of

‘the participants. It was felt that mere facts could not be ef-

fective unless attitudes were changed and emotions sensitized.

COURSE CONTENT

Psychology and RProblems of School Desegregation

The course, "Psychology and Problems of School De-
segregation™ dealt with three major topics. The course was

presented daily from 10:30 to 12:00 for five weeks, and was co-
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ordinated by Mr. Kirkpatrick who did some of thke lecturing him-
self. Other lecturers in this sub-program included Dr. Wiley S.

Bolden ("Personality Development of the Negro Child"), Dr. Bruce

Rosen ("Testing Minority Group Children”™), Dr. Jeanne Noble (who

" lectured for two weeks on "Human Relations and'Commuhity Problems"),

and Miss Connie Curry who coordinated and moderated a panel

.composed of students attending newly desegfegated high schools in

Georgia and Alabama. Mr. Kirkpatrick lepfured on cognition and
language development in the minority group child and on the
sccial psychology of prejudicea

Three major topics were considered during the five weeks

~ that "Psychology and Problems of School Desegregation™ met. First,

a series of lectures; including those by Dr. Bolden and Dr. Rosen,

considered theoretical and practical problems involved in the

- testing of minority group children. Several specific areas of

concern to most counselors were considered, such as the studies

allegedly correlating race with intelligence and the problems

involved in normative interpretation of test data from children

- of different backgrounds.

Second, the differential impact of various forms of

" socialization of American school. children was considered,
‘particularly by Dr. Bolden. Specific variables covered included

race and socio-economic stdtus. Even more specifically, such

areas as the psychodynamics of the minority group home, ego

development in a matriarchal eavironment, and Subsequent effects

“cr. the levels of achievement and aspiration in'the child were

24
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considered. '

Finally, the special psychological problems of the soéially
and economically disadvantaged child were examined, particularly
in light of the first tw5 areas already discussed. Cognition,
perception and learning, motivation ahd levels of aspiration
versus levels of achievement, general semantics, and vocabulary
differences and problems were all considered in at*=mpting to
relate to the Institute participants th¢ —slevance of the
"didactic® portioq of the Institute to th: more pragmatic ap-
plicaﬁion of the first portion in their ' - home c:mnunities.

In line with the relaticn of the z-esreticzl to the
practical, several field trips were take Doy each participant,;
these trips were chosen from a list drafted by the permanent staff
jof twenty-five places, agencies, institutions, and other
organizations ﬁhat the staff considered to be of unusual social
significance. (See Appendix). These places ranged from a iabbf
organizatipn known for its radical personnel policies; to a
- conservative, middle-class Negro Congregational Chhrch, and
"supposedly included a spectrum of choices of experiences that the
-individual Institute member might not ofdinarily, if ever,

- encounter ih the cdurse of his ﬁsual existence. Anecdotes from
these experienceé--almost always positive--are included elsewhere
in this report; the number of participants visiting each place

also is included in the Appendix.

The Sociology of Race Relations

"The Sociology of Race Relations™ course was developed
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arcund the following question: "What information and insight
about human groupings and their relationships would be useful to
persons functioning as counselors or teacher-counselors in a de-
segregated school situation?"” The content ‘of the course was
derived from the effort to answer this qu=stion.
The course began with a sociological ccnsideration of cer-
tain raceQrelated factors. The initial aim was tc stimulate t:e
. rarticipants to re-evaluate themselves in light of these factors.
£ ter examining themselves, the participants next looked at the
scudents with whom they would be involved;. This particular
area was covered in other portions of .the Institute: t;QTGfCFé,
cnly brief treatment of student characteristics was attempted;
and a study of warious "social" realities related to raciél
identity was begun. After the study of the participants, the
students, and the social context, an exploration of various
factors aff=scting the behavior of persons in societal positions
was undertaken.. The last week-and-a-half was devoted to locking
at strategies for the involving of persons in patterns of change.
A general overview of the course would show a change in focus from
an effort to provide‘pertinent information dufing-the first part
of tne Institute, to an attempt;-during the closing weeks, to
apvly appropriate insights in facing current and future problems -
-of desegregation. &

The Dynamics of Race Relations

The course, "The Dynamics of Race Relstions,™ was devised

to present a certain amount of factual knowledge and discernment

O | ' 26
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in the foundations of race relatiors applicable for wori: in he
desegregated school.
The specific aims of the course were: to investigate the

historical background of the Negro so as to bring about an

- increaséd awareness of nis role in imerican and World history;

to go intec the ¢ -udy of other founcation areas such as Sociology,

Economics,; Anthropology, Politics, and Art, to see their bea:ings

on Negro life ir America; and to use audio-visual aids anc :mall

group discussicns further t: help che student understand anc

apply this know.a2dge in his own scnool situation.
The content of the course centered around the following

areas: (1) a historical background of the Negro in Americe.

- (2) the economic status of the Negro, (3) the pélitical.status

of the Negro, (4) the legal status of the Negro, (%) the.
cultural, religious, and artistic life of the Negro, and (6)
the Negro Kevolt. The general methods that were used in the

course were group discussions, lectures and audio-visgual aids.

. The use of the library and other research materials dealing with

'~ the dynamics of race relations were invaluable.

For.thm duration of the Institute, daily speakers were

brought in to lecture and make presentations to the participants,

'Dr. Jackson frequently lectured on content-background, such as

"The Present Realities in Race Relatioris,w "W.E.B. DuBois and

- Booker T. Washington," and "The Protest Movement."

Human Relations Practicum

The Human Relations Practicum was a two-fold program
27 - i
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developed with the feeling that effective snd c-mfortable humen

and interpersonzl relations are sine qua nouns fir effective

counséling and teaching practice., The first portion of the

- program consisted of the Relationship Tmprovemeit Program de reloped

. by the Human Development Institute of Atlanta. Described mc -=

“their schools.

fully in a later part of this report, the Program was develcyed by
a Rogerian (clinical} and a Skinnerian (experim:ntal) psychclogist,
and attempted to enhance or facilitate inpterpersonal relations'By
programming?the basic principles involved in the developme:t =nd
growth of a healthy, vidble interpersonal relationship. Tal2n by
pairs, the full-time staff of the Institute was pleased to sze .
that all of the white participaats voluntarily chose to take the
program with a Negro membqr; this is in contrast to last year,
when a lengthy, pseudo-democratic discussion concerning the pairing
saw only a few white individuals choosing to take the pfogram
with a Negro member, or vice versa. The experience with the
program was favorably reported in better than half of the final
questionnéires returned, and many counselors implied that they saw °
future value for the Program in their own counseling practices in
Second; fthe Human Relatibns Practicum offered sensitivity
training>sessions--or basic encounter groups--in the aftérnoons,

led by Dr. Noble with assistance from Mr, Kirkpatrick. These

groups met twice for each member, and considered the feelings,
~dynamics, frict.ionsﬂ and other emotions arising out of the group

interaction that day, or the day before. Beginning with the

23
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2ighly excited Zeelings that many of the members had experienced
23 a result 5i uae panel discussion with the young girls in the
22wly~desec—egat=d situations, each sensitivity group meeting saw
something new to discuss and work out with the sensitive, géhtle,
‘and expert touch of Dr. Noble, a graduate of the National Training
Laboratories 1Inc., Bethel, Maine--the acknowledged leaders in
sensitivity trzining. Ninety percent of the members of the
Institute sa’~ :nat these experiences in the afternoon
sensitivity groups were among the most meaningful of the entire .
five weeks; and many expressed a wish for an earlier start on
these experiences; many suggested that they begin in .the gecond
week instead of the fourth, for example.

Indeed, with an expert, confiden@ leader such as. Dr.
Noble, these groups might'profitably have bégun earlier than the
fourth week; although the firstvweek would probably be too
early, the suggestion of many of the members to begin on the
second week might be taken into fuller consideration fbf a
future Institute. Feelings, both bositive and negétive, proévide
the dynamic richness that Institute members méy potentialiy ex-
perience, and becoming able to COnfroné and interpret them |
comfortably, confidenﬁly, and adequately would seem to be a
"must? for an Institute_of.this sort. Counselors are human
beings, and many of them,leven in the sensitive and important
positions that they hold in their schodls, have considerable rocu

for growth in this all-important areg.

29
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Human 2. :ons and Social Problems

ur Yoble's course was centered around communicating
Human k:=. -_ons concepts and involving the participants in small
group er;:-iences. These two things were done through lecture-~
discuss:i: - and sensitivity periods. In the lecture-discussions,

‘Dr. Nob.e¢ -salt with (1) The History of Human Relations, (?2)
Barriers - - establishing'Human,Relations programs, (3) Impli-
cations <. small group theory'for school.desegregation, (4) The
teaching-Zearning transaction, and (5) Power. These sections
were held in the'mérnings, from 10:30 to 12:30. During the early
stages thes :oncepts were theoretically grounded and communicated.
Illustrations were drawn from outside the participants' field,
yet as closely to home as possible. As the grbups grew closer
together ti—ough the sensitivit& periods, the lectures began
with live participation of immediate problems experienced by
the groug.- |

Ir vhe sensitivity periods each person was placed in a
small_grc:p. VEach group met three times for two hours. Feelings
about race, human relations, and other,cbnéépts were shared and
explainédn Farticipants became more relaxed with each other as
they were able to become more honest about the language of

prejudice.

Audio-Visu=. Materials Laboratory

Designed as a supplement to the three subject-matter

courses, int audio-Visual Materials Laboratory was conducted for

30
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one hour each day during the last half 6f the Institute. The
laboratory introduced participants to a variety of selected
films, filmstrips, and tape recordings on aspects of race relations
for the purposes of (a) fostering the learning of concebts,
principles, feelings, and atﬁithdes organic to the basic ob-
Jectives of the Institute, and (b) suggesting teaching aids suit-
able for use with groups qf various age levels and backgrounds.
Two interesting éidelights of fhe audio=-visual aids pro-
gram were as follows: (a) One of the p;ofessional workers from
the AntinDefamaﬁion League came to the Institute to present an
afternoon session on the filmstrip, "Rumor Clinic." This was

. Very interesting for each participant was able to see from first-

. hand experience how much of what we see in our own early con-
ditioning is present also in the conditioning of others; (b) A&

' second sidelight was the showing of a full-length film each
Wednesday evening for four weeks, dealing with some phase of the
Institute program. These films were open to all students and ﬁo
‘other Institute members of nearby colleges.- The films included
"Intruder in the Dust,” ™A Patch of Blue," and "Carmen Jones."
The films and filmstfips helped tﬁe participants better to under-
- stand themselves and their fellow participants; they will be able
~to use many of the films with parents, étudehts, and teachers in
‘their schools. Included in the Apperidix is a list of films used
in the Institute, and the evaluation form used in evaluating the
films by the participants. One fecommendation is tﬁat in futwre
Institutes, films be integrated into the main body of the progranm,

-instead of appearing a” the end of the day when most participants

[l{llc are tired. | 31
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Common Sessions

Common sessions of one hour and fifty minutes each were

" scheduled in order to conduct certain learning experiences'relevant
 to all phases of the program ccntent, and in order to accemmodate
~evolving concerns of the staff and participants that would seem
‘more appropriately considered outside the prestructured context of
any one of the other phases of the program content. Thus, final
plans were made before the start of the Institute for only three
sessions, including the first, while tentative plans or no plans
were made for the femaining sessioqs.
A Common session on the first day of the Institute was de-
‘voted to the showing of a film, followed by discussion to facilitate
. early involvement of the participants with fundamental issues and
concerns of the Institute. The film chosen for this purpose,
'ﬁChildren Withoyt," was particularly effective as it highlighted
“important issues in desegregated education, but did so in the
fairly remote setting of a Northern city, and with a'reversal of
roles uﬁually‘associated.with race. That is, the key school
personnel in the film were Negroes; the underprivileged children
were white Appalachian immigrants. At the.endfbf the firsﬁ week of
the Institute,‘a COmMOn session was used for evaluation; small
group discussions followed by summary reports to the total group
was an effective method in taking stock of the Institute;s
stfengths and weaknesses as viewed by the participants at thst time.
The remdinder of the common sessions was devoted to group
testing, data collecting, ofientation to special activities, such

as field trips,.and counseling experiences and evaluation. For a

ERIC %R
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more detailed account of the evaluation of content, see the

~ section on Evaluation Procedure.
METHODS

The section that follows will present the methods used in

~teaching at the Institute.

Lectures and Group Discussions

Each of the staff members and lecturers and consultants
;used lecturing as one of the main means of disclosing data. After
the lecturer had finished with his presentation, there was either
time set asidq for questions and answers,; or the Institute members
‘would divide into groups and discuss various aspects of the

lecture,

Individual Research Projects

Each Institute member chose a book that was of particular
interest to him, andAused it as a means of tying together know-
ledge he had received from the Institute, and his own individual
'school situation. These papers did much to help the participénts

bring together their insights and data.

Field Trips

All of the participants Weré required to make two field
trips,.and to ﬁrite them up. They were to describe aﬁd react to
the places they visited. A list of the fieid trips was made
available to each member. The trips had already been pre-arf;nged,
but each partiéipant.had to make his own later contacts. The
participants felt that thié was.é valuable aspect of the Institute.

o The places visite:d appear in the Appendix.
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TEACHING AIDS

The Relationship Improvement Program employed in the Human
Relations Practicum, printed materials, standardized tests, and
audio-visual materials are the teaching aids that figured '

prominently in instruction in the Institute.

The Relationship Inprovement Program

This Program is a teaching device which combines the

- principles of interpersonal relations advocated by Carl R. Rogers

with the educational principles of B. F. Skinner. The Program is

similar to any other ®™programmed" learning device, except that it

is diadic; each of the ten, one-~hour sessions is to be studied by

two people together. The participants are able to study their
relationship as it progresses throughout the sessions, with
attention being given to each participant's'awareness of his own
feelings and those of his partﬁer. A variety of instructions is

used to bring the two into interaction, such as script reading,

rple playing, and directed and .non-directed discussions.
. The participants paired according to personal preferences;'

- in most cases, this pairing was interracial. Because of the brief

history of the Prbgram and its experimental nature, research cor-
roborating its effectiveness is as yet inconclusive. At the same

time, such results as have been obtained from testing the Program

are encouraging. Its use within the Institute did, in most Casés,

lead to enhanced interpersonal relations.

Printed Materials and Testing Materials

Each participant received a number of printed and mimeo-

o 2raphed materials including books, pamphlets, reprints, énd

S e
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journals. These materials were among assigned readings, and
formed the basis for much of the classroom discussion. in ad-
dition, course outlines with bibliographies and supplementary
bibliographies wére ﬁrovided.

- Fairly adequate library holdings were available through
Clark College and the libraries of the Atlanta University Center.
The bulk of library materials needed for the Institute participants
was in the library on the Institute éampus. |

Technical reports, test ﬁanuals, and tests were available

in sufficiént quantity to be distributed among participants for
use in class diécussions on testihg minority group children. In
‘addition, individual psychological tests were used for demonstration
and were available for study.

Audio-Visual Materials

The audio-visual materials used in the Institute are listed
in the Appendix. Further details about the audio-visual materidls:

[

"are found in the foregoing sections of the'feport.

CONSULTATION AND GUIDANCE

Casual conference with participants were frequent since
members of the staff and guest‘lecturers were among narticipants
fduring the lunch and breaks between sessions, as well as during
the occasional conversaticnal sessions that developed spontaneous-
ly at the end of the Institute day. These conference typically
involved the reactions of participants.to some ongoing aspect of
the Institute program or their requests for specific information.
Less frquent, however, were formal consultations. A few

of these dealt with problems of personal adjustment. More often'
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they involved discussion of plans for developing the research

: paper--each participant having had at least one such conference.

Fﬁrther, fairly full use was made of the special reference ser-

vice provided by a member of the staff who was in the'college

library during the scheduled library periods.

The fairly continuous personal contact of the director or

- associate director with the participants throughout the Institute
~ day seemed especially effective in minimizing difficulties, not

. only by promptly providing asSistance when participants asked for

it but also by éorrectly anticipating needs and problems and
ﬁaking steps to prevent their occurrence.
INFORMAL PROGRAM
Undef the lead&rship of é committee comprised of several

participants, ow¢. :ocial events_were held. During the fourth

>week; a cookout was held at the home of the director of récreation

. for all of the Instiputes. One evening of the third week, the

entire Institute attended a play at the Academy Theatre in Atlanta.

- This play‘is'referred to in other parts of the report. These in-

“formal voluntary gatherings might be viewed as a barometer of the

- increasing fellowship which developed among Negro and white

participants in the Institute. It is also quite possible that

- the  field trips, which ehtailed participation by small groups and

~on a rather informal basis, were. of value in enabling participants

to meet one another as persons. Many of the reports of the

~ participants suggest that this was the case.

Clark College also provided entertainment for members in a

variety of other ways. The Institute faculty and their wives
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hosted a luncheon for the participants on the first day of the
program. President and Mrs. Henderson held a reception in honor

of the Institute participants. Ir» addition, a program of social

activities was conducted for participants in all of the summer

Institutes at the College, under the leadership of Mr. Leonidas
Epps, a member of the College faculty. It is probable that since

most participants did not live on campus, few of them took part.

- in this program.

FACILITIES

All sessions of the Institute, with the exception of a few

meetings of discussion groups, were held in the lowgr‘lounge of

- Kresge Hall on the Clark College campus. This room was well-
_ suited to the purposes of the Institute. It was -ell-lighted, air
- conditioned, furnished with easily moveable couches for informal

. seating, and could be darkened adequately for showing films.

Further, because of the size of the room, and its design, three
small'groups of the Institute participants could hold discussions
in it simultaneously. Immediately adjoining the lounge is a
kitchenette which was a conVenient.location-for a soft dfink

machine and coffee appératus. Two lounges on the main floor of

the building provided comfortable places for relaxation and for

the subgroup discussions. Telephones, locker facilities and

rest rooms were readily accessible.

PARTICIPATION OF LOCAL SCHOOL SYSTEMS

Prior to developing the Institute proposal in Deceﬁber, the
Director conferred with two staff representatives of the Georgia

State Department of Education: Mr. Neil C. Gunter, Coordinator
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of Guidance, Counseling and Testing, and Mr. Verdree Lockhart,
Consultant in the same D1v1sion. A letter and descrlptlve bro-
chure which were sent to all éuperintendents of schools, prin-
cipals, supervisors of counseling, and counselors brought assistance
“in publicizing the‘Institute from many of these persons and ex~ .
pressions of support and encouragemenﬁ from a number of others.

PLANS FOR FOLLOW-UT

The final phase of the Institute is to consist of three
gsecticns. In February, an intensive, oné-day conference involvihg
all institute personnel will take place at Clark College. The
purposes o; this conference will be to provide for participants
new information relative to school desegregation in this region,
and to enable Lhem to evaluate their own work in desegregated
educatlon in Jlght of their study in the summer training session.
Dr. Jeanne Noble will serve as magor consultant for the conferance.
The second phase of the follow-up will consist of useful infor-
mation and literature being sent perlodlcally from the staff to
'the participants. The third phase w111 be the ava11ab1¢1ty of
the Director and possibly other members of the staff to serve as

consultants, lecturers or discusSion leaders, for the participants.

EVALUATION PROCEDURES

Evaluation procedures were many and varied-—subjeptive and
~objective, psychodiagnoétic and anecdotal, formal and informal.
.Copies of the more formal paper-and-pencil forms are included in
‘the Appendix. "One approach consisted of the use of forms and/or
questionnaires constructed by the staff, designed to elicit re-

actions to aspects of the Institute program. These forms were a
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lecturer evaluation form, a course, or sub-program, evaluation
form, and a comprehensive final evaluation form; results of these
forms hav; been referred to previously, and are only briefly
described here.

' The lecturer evaluation form,'measurihg participants' re-
actions to the individual instructors and lecturer—consultants who
made presentations during the course of the Institute, was given
at the end of three weeks, and again at the end of the Institute.

The course or sub-program evaluation form was administered
. also to the Institute two times, accompanied by the lecturer
evaluation form--once midway through the périod of the Institute,
and again at the end of the Institute. This questionnaire
evaluated the strengths and weaknesses of the three courses, "The.
Sociology of Race Relations,"' "Psychology and Problems of School

"Desegregation,” and "The Dynamics of Race Relations,® in ad-

- dition to the Human Relations Rracticum and the Audio-Visual
Programs in terms of program content and small and 1argevgraup,
discussions. Criteria for program content evaluation includea
redundancy or degree of overlap with previous courses, stimulation
or provocativeness; meanlngfulness or worth; and general relevance
to the Institute as a whole. Crlterla for evaluation of the dlS-
cussion groups or class dlscu581ons included stlmulatlon and
profitableness; or meaningfulness.

A final evaluatibn form was submitted to the participants
on the final day of the Institute, with a seven-day deadllne for
its return. The staff felt that this would dllow some needed time

for rest, reflection, and perspectlve before completing the
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form. Comprehensive and léngthy—-fourteen pages-~-it was given to
the participants in a manile mailing envelope for returning the
following week. Including written as well &- multiple-choice
items, it éttempted to evaluate the participants' peculiar rro-
fessional problems relating to the desegregated school. It also
included items pertinent to future Institutes of a similar nature,
inc¢luding requests for suggestions for other speakers; names of
frields who could profit from and contribute to a similar Institute,
and ideas for changing or modifying the present structure of this
Institute so that future ones might plan their programs according-
ly. Finally, a section was provided for the participants’ self-
evaluation, a section in which the participéntsbbould disucss the
various ways they felt they had grown as a function of the ex-
periences and environment:of the ITustitute. |
A second form of evaluation consisted of informal dis-~
cussions ranging in size from four to forty. These groups
evaluated specific areas such as the three courses, hypothetical
problems such as the mamner in which each of the participants
attempted to implement the knowledge gained from the Institute
upon his return to his own community, and most frequently, the
progress of the Institute as a Wwhole, after the first, third, and
fourth weeks. |
Frequently these grbups would appoint a secretary, in ad-
dition to a discussion leader, who recorded significant comments.
and observations that occurred within the group, and later |
repofted them to the entire Institute when the groups reconvened.
In the opinion_df the permanent staff of the Institute, these in-
) .
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formal groups were v-eually quite meaningful for the participants

as well as for the leaders. 1In part, this seemed to be because

the oppertunity to articulate their feelings relieved some of the
dissatisfactions and tensions of the participants, and second,
inadvertently and frequently provided some of the participants with
what were felt to be more meaningful interpersonal experiences
stemming from the interaction within these groups.

Several approaches were involved .in the evaluation of
intellectual ahd cognitive growth and insight into the problems
of desegregation. 1In addition to the more specific evaluations
carried out by each sub-program director, several general assign-
ments nade by members of the Institute staff were used to evaluate
the participants' growth in these areas. These ihcluded a paper
describing the details, impreésions and personal meaning of each
individual's field trip experiences; and a short paper assigned
during the second week of thé Institute and turned in at the con-
clusion of the Institute, evaluating a book of topical interest
not only from the standpoint of its literary value, but also in
terms of its social significance,. especially in reference to the
themes of the Institw: ~.

Possibly, the more significant areas of growth and change
on the part of the participants in an experience such as the
Institute are those that cannot be charted or measured by cob-
jective means; nevertheless, two objective measures were utilized
for evaluation of measurable change within the participants--the

Minnesota Teacher's Attitude Inventory, Form A, and the Bills
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Index of . :justment and Values.

Th: Minnesota Teacher's Attitude Inventory (MTAI) is a-
paper-ani-nencil, Self—report measure of any attitude change; it
was administered on the first day of the Institute, and Institute
members mailed in a final answer sheet the week following the
conclusion of the Institute. The rationale behind the MTAI is es-
sentially that .inadequacies and personal shorpcomings in the
teacher and teacher-counselor may seridusly hinder both the teacher
and theAstudent in their respective roleé, and that the more en-
lightened, secure teacher is likely to be more comfortable, happy,

“and successful in his work, as he is abie to accept his own
shortcomings more cpenly and honestly, and deal with them more
realistically. Essentially, it is a scale of authoritarianism. of
ﬁhe Adorno~Rappoport type, applied to a classroom environment. A

_random sample of 1,714 primary éﬂd secondary teachers fromi
Minnesota was used for establishing and standardizing the norms
for the test. In general, it may be said here that a high score
~on this instrument indicates a greater degree of openmindedness,
tolerance, and aCceptanée on the part of the teacher or teacher-
counselor, while a lower score indicatesAa_greater degree of
narrow-mindedness, rigidity, intglerance, and ger ‘rally an
authoritarian approach to classroom situations.

The Bills Index of Adjustment and Values is based upon the
theory that an individual's behavior is consistent with-his per-
ceptions of himself and of those.around him. To this end, then,

it attumpts to measure objectively an individual's self concept,

his acceptance of that self, his idealized self, and finally, the
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disparity vetween his actual or perceived self and his idealized

" self. The theory t! at a high disparity score tends to reflect

unrealistic, or over-idealistic, thinking and behavior on the
part of the person being tested, while a low disparity score sug-
gests a high degree of defensiveness on the part of the individual,
or an inability to accept his particular shortcomings or weak-
nesses, is consistent with standard Q-sort theory, as developed
by Rogers and dthers. The Bills scale was standardized with a
population of 1,599 high school studenté and'with a populatiqn
of 1,728 college and graduate students, thus making it a con-
venient t2st for any individual counseling younger or -older
people. ‘l |

Finally, in addition to the occasional informal and
scheduled huddling of the staff to aésess some specific aspects of
the ongoing program, the total staff held three evaluation sessions--
at the end of the first week of the Institute, midway through the
third week, and the Monday following the conclusion of phe
Institute. The results of these sessions aided the épéff in
Steering the Institute and continually assessing its effective-

ness as well as temporary weak points.

QVERALL EVALUATION

Evaluation material collated suggests that the
participants made considerable progress toward the objectives of
the Institute. In the discussion following, general accomplish-

ments and shortcomings of the Institute are considered in addition
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to certain specific problems that manifested themselves during

the five weeks the Institute was in session. Except where specific
sources of evidence are cited, the discussion reliably.reflects

an attempt to integrate findings resulting from all of the

evaluation procedures previously described in this report.

Accomplishments .

(1) The members of the’institute exhibited persbnal
- growth in ease and effectiveness in interracial situations.
‘Negro and white participants both seemed to becohe more com-
fortable with each other as the Institute progressed,'in Spite‘of
their previously limited contact with members of the Opposité
race. Evidence for these changes was generally subtle as. it was
significant. The title,'fpr example, of "Mr." and "Mrs." dis-
appeared so rapidly on the part of most of the participants that’
the permanent staff wondered if they themselves were more un- |
comfortable without these. formalities than the participants were.
Again, both NegroesAand whites exhibited changes in social
behavior that4seemed to reflect érowth in self—accéptance and |
self-ﬁnderstandiné. Most of the Negr- s, er example, appeared
to be less sensitive and defensive in thé presencé of the whites.
This change was marked bytléss diffidence and passivity at the
end of the Institute than at the beginning, and an increased
iconfidence, assertiveness, and willingness to express themselves
openly and honeétlyo In the words of one Negro lady, *I have be-
come more aware of acceptance of other people.? Another reported

that she "™had always felt that all of 'them! were riore or less
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the same in their attitudes toward Negroes, but I don't feel that
way anymore.m
The white counselors, all but one of whom were native

Southerners, appeared to become less sensitive about their

~identities as "™Southern whites," after the first two weeks of

th Institute. Many of the over-reactions that frequently
characterize an individual that is trying to be liberal--
solicitousness, forced or feigned friendliness, etc.--diminished
as the participants became more secure in interracial situastions.
While displaying some difficulty with the traditional mis-
pronunciation of "Negro® as "Nigrah,"™ they appeared to respond
quickly to sensitive feedback from the Negrd parficipants in re-

learning a4 word that many‘of them had pronounced differently for

their entire lives. Significantly, this one word, "Nigrah,"

seemed to provide the stimulus for as much meaningful interaction
between whites and Negroes as any given planned program, lecture,
or small group discussion. 'Possibly this was because the word -
expresses the ambivalence that many of the Southern whites
previously carried aboﬁt.Negroes—-their being neither "Negroes"
or "niggers,"™ but rather some hybrid of the two.

Significantly, whites and Negroes progressed toward the
end of the Instityte to the point where they could disagree and/
or argue with each othef iﬁ a wholesome, open and honest manner--
a considerable distance fi'om the originally hostile, superficially
friendly, starchy posture assumed by many in the beginning. Wit-

ness‘the following playful dialogue between a white male and Negro
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female in one of Dr. Noble's afternoon sensitivity sessions:
Dr. Noble: "Tell us what you do ir your school."
Negro Woman: "In addition to counseling, T teach English,.¥
White Male, teasingly: . "Well, how come you can't talk

straight, then?"

Statistical Results

Operating under the hypothesis that the members of the
Institute would show a collectively higher score on the Minnesota
Teacher's Attitude.Inventory, at the end of the Institute than at
the beg*nning, a one-tailed T test was run on the data obtained
from the test. With a total of thirty-three individuals turning
in answer sheets both before the Institute began, and after it
concluded, the following'méans were recorded: 31,12 pre-tést
(ohtained during the first day of the Institute), and 42.36
‘post-test (obtained from the final evaluation kit mailed in from
‘the participants following the end of the Institute). This would
‘certainly indicate a change on the part of the Institute par-
'ticipants toward a more tolerant, accepting, less éuthoritarian
‘and dictatorial feeling and/or philosophy regarding teaching and
counseling. How significant, statistically, then, was the dif-
.ference between these two means?

Using the one~tailed T test, with the number of participants
at 33, a T of 1.61 was recorded. Under one-tailed conditions (in-
volving the assumption that the final scores would indeed te
higher), this T is significant at the .065 level of confidence,

or certain probability level. That is to say, a difference of
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means at this extreme, with the standard deviations of 26.78 and
29.83 respectively, for the first and second administrations of
the test, énd finally, with an n of 33, would be likely to occwur

under normal random conditions only'six and one half times out of

‘one hundred. The difference between the means last year on the

same test did not begin to approach statistical significance, so
the full-time staff took some comfort in this tangible evidence-

tha* some change, indeed, had taken place in the attitudes of the

- Institute members.

Results on the Bills' Index of Attitudes and Values were

nowhere this impressive, and must be marked off as being in-

-conclusive.

Seating ﬁatterns seemed ﬁo reflect changes in attitudes,
to some extent;,B on the part of the participants, or more
realistically, changes in feeling at ease, or feeling more com-
fortable as the Institute progressed. To a certain degree, each

week was characterized by a new, significant pattern on the part

‘of the participants, as was pointed out by the recording Secretary

of one of the small discussion groups. The first week witnessed

considerably "segregafed" seating,'with'Negroes and whites clumped

. together, respectively. The second week saw many of the members

.of the Institute going out of their way to be friendly, outgoing,

etc., and the seating for this week was considerably mixed.

-Diminished integration in seating was noted by many during the

third week, while the fourth week saw almost totally resegregated
seating as the members seemed to retreat from the weariness and

tension of "being friendly" on an interracial basis. The fifth
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week proved to be the most genuine week in terms of seating ar-
rangements, as participants "plopped themselves down" wherever
they wished; the result was less integration than the ertificial

second week, but more than the anxious third and fourth weeks.

(2) THe participants exhibitied intellectual, peréeptual,'
. and cognitive growth, as they gained insight and understanding
with reference to the behavior and personality of the Negro child

" through increasgd knowledge of the histonical, sociological, and
"psychological factors influencing his socializaticn. Increased
understanding cf the needs and behavior of both Negro and white
‘children in the desegregated school situation was exhibited in
book reports, class and small group discussions.

Participants ev:denced acquisition of a substantial amount
of new information which they saw to be relevant to their day-to-
day professional responsibilities. This fund of information in-
cludes recently available recearch and interpretations as well as
‘new professional materials, guidance and instructional materials,
reprinted articles from national media, and other sources. of
information. | |

Most, if not all, participants experienced their first
" exposure to intensive, penetrating, and authoritative instruction
in race relations. 'One,Negro woman reported: "The lecture
information; reading, and other provided materials have helped me
understand basic information about Negroes--how they are and why
‘they Lecame tha% way. My personal knowledge and emotions have

grown to a more desirable level of maturity. Perhaps the other
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race will accept me more readily as a person because of this.”
“An elderly, percertive white lady noted that "Before the Tnstitute -
I thought I knew something of anthropology, psychclogy, sociology
in relation té the non-white races. I found that my knowledge--so
broad it was shallow, lacking in depth of perception--prevented
valid judgments in assessing causes for underlying patterns of
behavior. At first, the loss of confidence was traumatic, the
revision of concepts concerning motivation for behavi @ _ainful,
the reconstruction of a philosophy acceptable .o oneself difficult,
'[}ué] » « « Readings, lectures, discussions, persocnal conver-
_sation:exper;ences helped me to gain a new perspective, deeper
insights, a sigrifiicant consciousness of injustices and traumatic
experiences of other people." |

| Nany of the counselors had only superficial familiarity, or
none at all, with new areas of research and study in psychology
‘and education such as those that seek to develop sounder theoretical
and practigal knowledge releVaﬁt.to learning and developmental
processes of Negro children and socially disadvantaged children.

A surp: "singly large number of Negro and white counselors
had limited direct experience supportivé of instruction in the
~above-mentioned areas, and theif*reports tended to reflect the
- eye-opening nature of their experiences within the Institﬁte,
especially the field trips. Witness the increased sophistication
~in the following anecdctal statsments taken from seveiral oi the
counselors' field trip reports: A Negfo male, upsa vi- ing a pre-

dominantly N: -o orphanage, said, "This field trip was not only
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enlightening as to the problems so many Negro children face, but
it was revealing as to the great benefit many boys and girls
derive from such experiences that they are fortunate to be a part
of." A white male, after visiting SNCC headquarters, reported
that the hosts at ihe organization, " . . . stressed that their
purpose was to 'point out in such a way that it would receive
recognition, that the present existing social order is not fair

or sympathetic to the Negro, and that they intend to meet this in;
justice head-on. Their difference to [%iéj other organizations is
the matter of appr@ach and degree of objective," ‘A white femaie
who visited SCLC and SNCC, the county juvenille court, in ad-

dition to attending Night Witch, a play of topical significance,

said that, » . . . Eﬁhe] field trips were a meaningiul experience
which I would very probably have never éxperienced had it not
been a structured part of the Institute. . . . these helped to
bring'thé problems of desegregation and integration out of the
realm of hearsay and superficial experience to the point where all
. of this seemed of vital concern."®
Also noticed was a greater sophistication in the use of
concepts, in the definitioh of problems and in proposing solutions
+ to problems--all partly reflected by changes in the quality of
class discussions and by the content of written work of the
vpartibipantso Thinking and articulation of feelings and ideas
seemed to shift from the traditional common-sense approach to a
sharper, intellectual orientation, from subjective to objective
thinking, from black and white (literally and figuratively) con-

chptualization‘to'thinking that allowed room for considerable
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shading of opihion and thought. The words “Negroes," “"whites, ™
as wcll as "we,™ Wthey,” or "those folks,"” diminished during
‘the five weeks, as participants discovered their increased ability
“to ®gzero in"™ on;, and critically to enalyze, a problem., An

" example was the threat of loss of administrative posts to the
whites with*inereased desegregation. This new ability to deal
with a protlem was expressed in terms of the participants* past’
experiences, as well as in. light of theiq.newly—leérned material
taken from the many resources previously described. A footnote
that tends to docuﬁent this would be the group's increasing im-
patience with long-winded, verbose members who frequeqtly took
“the floor in an effort to articulate their own stream-of-
consciousness ideas. While tolerated at the start of the
Institute sessions, these articulations were replaced by the
kind of expressions to which the participants really looked for-
ward--penetrating, more cogent.analyses from their colleagues.

These came to be demanded as the Institute progressed.

(3} The participants displayed some professional growth
" in terms of increased'understanding and competehce in reference
to the testing of'ﬁinority group children. This achievement is
-relatively small in comparison with ~ther gains made by the
.group, and yet, at the same time, this particular goal was not
emphasized or focused on as heavily as other objectives. MNauny of
the members, being counselors and teacher—counselors themselves,
seemed quite sophlstiCdted about testlng-—51mple fundamentals,

elementary principles of statlstics, etc.~-and yet, appeared to be
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quite naive about the implementation or application of this
knowledge to special counseling situations, such as those of the
desegregated school. Their'feeling that this was an Institute in
desegregation and they had not come "to review old gradﬁate school
information in the area of testing" appeared to hamy, * their
progress in this area. Frequently, the chief response to such
lecturers as Dr. Rosen of Mr. Kirkpatrick, lecturing in this area,
was one of boredom or apathy. . |

At the same time, however, it was felt by the permanent

-staff that the counselors' increased awareness of the complicated

dynamics between any counselor and counselee, and especially of

‘the dynamics between a Negro counselor and white counselee, or

white counselor and Negro counselee, will ultimately enhance their

skills as counselors in desegregated teaching and counseling

situations. This was underscored in several role-playing efforts

which dynamically revealed the sometime: sensitive, tenuous
nature of the interaction between an interraciszl counselor-

counselee pair. In addition, the background of the minority

group child as it affects his classroom behavior was repeatedly

examined, in both lectures and frequenﬁly and forcefully in
audio-visual sessions. Finally;fthe pros and cons_df normative
interpretations of tests and test data were carefully considered,
especially by Dr. Rosen. In the Opinion of the fuli-time
evaluation staff, the white members of the Institute tended to
underestimate the value and importance of “ormative, or relative

or comparative, interpretations of test data, whereas many of t’ =2
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Negro participants appeared to overemphasize the importance of
norms in interpreting test data. It was felt that both groups
experienced some growth in reaching more sophisticated po-itions

on this controversy.

Shortcomings

(1) Physical facilities - While adequate for short
meetings lasting one or two days, it was the rneral consensus of
the participants as well as the staff that the physicai facilities
of the Georgia Williams Brawley Lounge in Kresge Hall.offered |
‘room for improvement.

~The air conditioning facilities were a vast imﬁrovement over
last year's facilities for the séme Institute; two 11,000 BTU
units as opposed to 500 BTU stopgap units used last year indicates
‘the improvement. While quiet,'centrally alr-conditioned quarters
are ideai, the nature of this particular lounge was such that
this was not»possibie, and individual, noisy units weré-required,
A microphone was provided for each speéker to overcome the noilse;
however, many cof the lecturers preferred to move about and away |
from the microphone, and thus a continuous competition between
the noise of the air conditioner and the message of ihe lecturgr'
developed. This usually resulted in ti.e ai~ conditioners being
turned off, the p«rticipants becoming hotter, attention waning,
and so forth. Possibly a closer seating arrangement would cffer a

possible solution to this problem.

In addition, a number of soft, easy couches were used for

1seating. Membe s soon discovered that they were soft and easy
©
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only for a short while, however? and the harder but firmer chairs
in the rear of the lounge became preferred to the couches in the
front, with the result that the members were drawn out from che
speaker frequently,‘insﬂead of toward him. Diffefent seating ar-
rangements, and possibly more of the harder kind of chairs, will
help this situation considerably in the next Institute.

Because of a few minor problems in communications with the
maintenance depart.ient of the college, the rooms for members
living on campus were not fully prepared'and cleaned, especially
for the women. It'was~felt also by a small minority of the
members in residence on campus that the housing facilities, even
‘when fully cleaned, and the food.supplied by the campus cafeteria,
were not of high quality enough to justify the prices paid for
these services., However, the majority seemed satisfied with
living conditions, and the full-time staff concurred that the
meals served during the five week period--breakfast, lunch, and
dinner--were of uniformly high quality. In the opinion of
evaluation‘staff, the few communications difficulties presented
during Che first week regarding housing and eating conditions:
possibly increased frustraticns on thé part of the members, as

well as worsened the perceptions pertaining to the above.

(2) Scheduling -~ 1In the opinion of the evaluation -
committee of the full-time staff, scheduling énd/or pacing
offered a distinct improvement over that offered by the Institute
last year; at the same time, it was felt that there was still

room for improvement in this area.
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While being more flexible in day~to-day timing this year,
it appears that something as important as the everyday scheduling
of the doings of the Institute could profit from improvement.
This yer-r . & few days, members were released early in response
to their tiredness and possibly frustrations; other days the
Institute continued to four and sometimes four thirty. Never-

theless, it seems that in. the concern of all the full-time membzis

- to be dutiful and responsible,'in their respective areas, the

feelings of the members were ignored occasionally. For example,
it seemed that several times the audk»visuai‘sessions were
presented (a film strip or a movie) when the members were cléafly
too tired to really profit from it. The results were evident:
apathy, boredom, and occasionally even sleep on the part of the

participants of the Institute.

(3) GCourse Material - While related to scheduling, it
is felt that certain fundamental changes in the timing and
presentation of the Institute curriculum could, and perhaps
should} be made in the next Institute in order to heighten,
maintain, and facilitate interest in the'oﬁgbing program on the
part of the Institute participants.

The evaluation staff, reflecting on the previous five weeks

of the Institute activities; feels that certain fundamental

‘changes might be made in the future in terms of the balance

of didactic materials--c.assroom, lecture, and even audio-visual--
and experimental content--field trips, interviews, sensitivity

training sessions. The current curriculum schedule consisted of

33



vast amounts of lectures, speeches, assigned readings and book
reports, combined with small amounts of existential or experimental
contact with the problems confronting the counselor or teacher-
counselor working in the desegregated school. Observations by
‘the full-time staff, coupied with feedback offered by the
participants, concmrred that any future Institute experience
woulc be enhanced consideiably by offering more of the latter and
less of the Tformer. o | )
In contrast with the current schedule offering a series
of sociology lectures from 8:30 to 10:00 each morning, five days
a week; a series of lectures on psycholbgy and testing and their
application to the desegregated counseling and teaching situation
.every morning from 10:30 to 12:00, five days a week, and finally,
a series of lectures dealing with the cultural and historical
_~background of the Negro American every afternoon, from 1:30 to
‘3:00, five days a week, the future Institute might offer a.
radically revised schedule. For examplé, the ~bove-mentioned -
didactic material might be offered three days a week only--on
Mondays, Wednesdays, and Fridays. Tuesdays and Thursdays then
vweculd be ieft open for an expanded schedule of."experiential," or .
fperson-to-person,™ or interpersonal "confrontation® experiences.
The current Institute's schedule of field trips and sensitivity
ﬁraining sessions cou’ expanded to include additional, and
varied, field trips, interviews with ch;ldren and parents from
ghetto ¢y siam areas, pcrhaps small amouﬁ£S‘bf actual "on-the-job"

counseling expeviences with minority and majority group students
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in summer school situations, and additional experiences developed,
researched, and suggested by the participants of the Institute
themselves. | -

Replies to the final questionnaire returned by the members
of the Institute suggested a need and a yearning for more of the
above-mentioned experiences, and frequently hinted at their dis-
conteht with the didactic "bombardment" théy received in the
sociology, psychology, and cultural and historical lecture
series. One lady, in response to the question asking for the
most valuable and ﬁeaningful experiénces that occurred during the
icourse, replied, "The small group meéetings and the T groups that
ehabled me to free myself of the many prejudicial feelings were
the most helpful tc me."¥ Another replied: "Some of the lectures
I feel will be of very little value to me in helping Qith the
desegregétion problems.”" A gentleman said: "The group dynamics
~and T groups were most helpful--getting to know and understand the
. opposite race and the partidipants as individuals and as persons
- regardless of 'color!.™ Finally, another gentleman reported
"that "Field triﬁs were very encouraging and will assist greatly
in the desegregation of schools."

Participants' responses te the overall lengch of the
Institute were somewhat ambiguous. Many, if not all, expressed
their desire for a shdrter Institute next year, before they
‘returned home after the end of the sessions. Returns on the
_questionnaire, however, suggested that many would have desired a

somewhat longe: Institute, with suggestions ranging from six %o
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elgiat weeks. In the opinion of the evaluation staff of the
institute, these two resgponses wera not necessarily ccn;radictofyi
With the fatigue that ensues foliowing a demanding five-week
experience, mauy of the members would be wont to ask for a shorter
Institute period next time. Following a four or five day respite,
hoviever, many would appear to have recovered some of their inirial
enthuslasm and consequent desire for "more time." The majority

of the evaluation committee feels, nevertheless, that a mere

ideal length for the duration of the Institute would be four
weeks. Cénceivabif, this four-week period might be combined with
weekly or monthly "refresher™ sessians‘in which the members would
reconvene at the site of the Institute, or rossibly on the scene
of a model school in progress, for one or two days of intensive .

- experiences--both academic and practical.

It appeared to many, participants as well as staff menbers,
that tne Institute tended to peak sharply somewhere arcund the -
end of the fourth week this year, with noticeable exhéusticn

~ensuing during the fifth week Dﬁ;the part of many of the par-
~ticipants (and full-time staff, toco, to some extert). The fact
~that individuals terd to pace themselves in a situation sﬁch as
.this to scmé extent would help explain this pheanomencn; neverthe-
-less, a shortened schedule would prebably facilitate or enhance
the events and interactions of the Institute, rather than inhibit

them.

(4) Split housing - While nearly a third of the

, Institute participants lived on campus in housing provided by

ERIC : 5%
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Clark College, the remaining two thirds lived off campus, either
in their own homes, or for those who were too far from home to
commute, with relatives or friends. A number of the members of
~the Institute felt that the split nature of the housing tended
to detract from the cohesiveness Qf.the Erour as & whgle, much
as a college student body experiences with a mixed town-gown
‘student population makeup, only more so because of the smallef '
and more temporary nature of the. group. E

Several of the Negro members who lived on campus appeared
‘to be miffed that more white participants had not chosen to live
on campus; indeed, only two white males lived in the college
 dormitories, and they later moved following a misunderstanding
regarding room and boardvcasts‘for the five-week period. They
appeared to be affronted, perhaps with some justification, that
the white members apparently chose not to live with them, and
suggested that on-campus housing be made compulscry for ahy
future Institutes. While pefhaps taking the situation development
-mgre personally than they need have, it was apparent Lhat while
- many white members live close enough to the campus to commute
comfortably daiiy,ia number of them did commute from awkwardly
" distant places,_ or chose to live  with relatives or friends in the
‘¢ity, and the resulting defensiveness on the part of some of the
Negro members suggested that their solution--compulsory on-campus
housing--may have merit for pro¥iding more comfortable intra-

Institute relations in the future. Several white members,

'interestingly enough, sﬁggested,the same idea about compulsory
Q . . ) : : » .
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on-campus housing, in their final evaluation write-ups.

(5) Racial balance - The Institute staff experienced
some of the same frustrations felt last year in attempting to
obtain sonme <onhliduce o o s e balance, the difficulty lying in
trying to find quailirfied whites. The temptation exists to seize
upon any white applicant to establish some sort of balance, but
the acceptance committee of the staff resisted this somewhat more
than last year. Several white applicanté, clearly unqualified
and unmotivated, were rejected--something of a bizarre milestcne
for the Institute's two-year progressg While adherihg to a
Quality policy, nevertheless, the Institute would like to seek a
more viable racial balance than the 2:1 ratio experienced b@th
this year and last year, and hores that the next yﬂar's situation
in the Southeast will be such that greater numbers of white ap-
plicants will appear. It may be that special recruiting trips
will have to be made into all-white, or nearly all-white, schools
in order to effect this.

A second difficulty lies in obtaining enough males for
the Institute enrollment, especially considering the tremendous
role and importance played by the male figure in the minority
schocl. This problem seemed more apparent this year than last,
with about twenty~five females to fifteen males. Whilsa only two
.white females attended the Institute last summer, however, five
attended this summer. This rise in attendance of female whites
Suggested some progress in that areas. It may be that additional

(¢ | '
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money may have to be offered, or the certainty of receiving
graduate credit, in order to draw more whites and/or males,

given.




Friday, June 30, 1967

The following is a form designed to measure your response to the various lecturers
that have vigited the Institute during the first three weeks. You will note that
the objective evaluation section ig divided into two parts - "quality of presentae-
tion" and "degree of preparedness." "Quality of presentation" is taken to include
the following aspects: fluency and ease of expreseion; clarity of ideas; ovidence
of coherence, orderly structure s and integration of presentation; ability to susg-
tain interest of listeners; enthusiasm about subject; and responsiveness to feed.
back from group. Secondly, "degree of preparedness" includes the following aspects
for your consideration in answeringi breadth of informationj depth of informationj
soundneas of arguments presanted in support of thesis and basic position(s) or major
points; and overail cogency of argument. Circle the number in the objective svalu-
atlon section that best deseribes the shading of your .feeling about this particular
lecturer, : .

- The Institute staff is esbecially interested in your written comments, so please

include ag many of them as you think are relevan s
1« Dr, Jonathan Jackson - Overview, Background and A Summary of Negro Literature,
. Negro Religion : _ '
‘8« Quality of presentation {see intreduction)
High 1 2 3 4 5§ 6 7 Low |
. Degree of preparednass (see introducticn)

Welll 2 3 L4 S 6 7 FPaorly Prepared
Prepared : s

Written Commentas

2. Dr. Vivian V. Henderson = The Economic Status of the Negro In America
2. Quality of préaentat;on (see introduction)
High 1 2 '3 Kk S 6 7 Low
b. Degree of preparednsss (see '.!.nti‘odﬁeﬁien)_
Well Prepared 1 2 3 L 5 6 7 Poorly Prepared
| o2 - -
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3« Dr. Wiley Bolden - Porsonality Development of ths Negro Child
a. Quality of pressntation (see intrediction)

High 1 2 3 4 85 6 7 Low

b. Degree of preparedness (see introduction)
Well prepared ¥ 2 3 4 5 6 7 Poorly prapared
Written Commentat |

L. Dr. Ina C. Brown - The Cultural Background of the Negro
' 8. Quality of presentation (see introduction)
High 1 2 3 4 § 6 7 Low
b. Degree of preparedness (see intradnst;ian)
Well prepared 1. 2 3 4 5 6 7 Poorly prepared
Wiritten Comments:

S« Dr. J. Mason Brewar - Protest and Courage in Amr:l.csn Negro Folklore
&. Quality of presantat:l.an (see introduction)
High 1 2.3 4 5 6 7 Low
‘ b. Degree of preparedness (see intraﬂuatiaﬁ) |
Wllmepared 1 2 3 )4 § 6 7 Poorly prepared
| Written Commnts: ' |
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6. Mr, David Kirkpatrick - Achievement in bhe Desegregated School, he Social
Psychology of Prejudice amd Cognitive and Linguistiec Development in the Caild

8. QualiGy of presentation (see introduction)
High1 2 3 4 § 6 7 rLow
b. Degree of preparedness (gee introduction)
Well Prepared 12 3 4 8§ 6 7 Poorly Prepared

Written comment:

7. Mr. Clyde Faulkner - The Sociology of Race Reiations
a, Quality of presentation (see intradugtsign)
High1 2 3 4 5 6 7 Low
b. Degree of preparedness ‘(ese introduction)
Well Prepared 1 2 3 .4 5 & 7 Poorly Prepared

Written Commant:

8. Miss Jerrilyn McGhee - A Portrait, of Lighining
4. Quality of presentation (see introduction)
High 1 2 3 4 § 6 7 Low
b. Degree of preparednéss ( see mtiéduct-i.on)
Wellprepared 1 2 3 L 5 6 7 Poorly Frepared
Written Comment: | : o

6t
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Lecturer Evaluaii;n Form

Friday, July 1k, 1967

=

The following is a form designed to measure your response to the vardious
lecturers that have visited the Institute during the first three weeks. You
will note that the cbjective evaluation section is divided into two parts-
"quality of presentation" and "degree of preparednesgs." "Quality of presen-
tation" is taken to include the following aspects: fluency and case of
expression; clarity of ideas; evidence of coherence, orderly structure, and
integration of presentation; ability to sustain interest of listeners;
euthusiasm about subject; and responsiveness to feedback from group. Secondly,
"degree of preparedness" includes the following aspects for your consideration
in answering; breadth of information; depth of information; soundness of
arguments presented in support of thesis and basic position (s) or major
points; and overall cogency of argumente. Circle the number in the objective
evaluation section that best describes the shading of your feeling about

this particular lecturer. .

The Institute staff is especially interested in your written comments, so
Please include as nany of them as vyou think are relevant.

l. Dr. Jonathan Jackson - Dverview, Background and A Summary of Negro
Literature, Negro Religion

4. Quality of presentation (see introduction)
High 1 2 3 4 5 6 7 Low
be Degree of preparedness (see introduction)

Well 1 2 3 4 5§ 6 7 Poorly Prepared-
Prepared

Written Comments:

2. Dr. Darwin Turner - An Outline for a Study of ‘Literature by Negroes
2. Quality of presentation : o |
High 1 2 3 4 5 6 7 Low
b Degree of préparednesé

Well 1 2 3 4 5 6 7 Poorly Prepared
o Frepared 7

| . o
Wiritten Comments: ,
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Drs Jeanne Noble = Human Relations and Community Problems
a: Quality of presentation

High 1 2 3 4 5 6 7 Low
be Degree of preparedness

Well 1L 2 3 L 5 6 7 Poorly Prepared
Prepared

Written Commeita:

Mre Joe L. Tucker - "Ghetto Housing"
2e Quality of presentation

High 1 2 3 L 5 6 7 Llow
be Degree of preparedness

Vell 1 2 3 L 5 6 7 Poorly Prepared
Prepared

Written Comrentst

Mras. Wiley Se. Bolden - The Negro and American Politics
a. Quality of presentation

High 1 2 3 4.5 6 7 Low
b. Degree of prepsredness'

' Well 1 2 3 L $ 6 7 Poorly Rrepared
Prepared . _

Yiritten Commentss

6« Mre. Benjamin Brown = The Legal Status of ‘the Negro

a. Quality qffpresentation
High 1 2 3 4 5 6 7 Low

L6

n

La)
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be Degree of preparedness

Well 1 2 2 L4 5 6 7 Poorly Prepared
Prepared

Written Comments:

Mr. David Kirkpatrick - Achievement in the Desegregated Scheéi, the
Social Psychology of Prejudice and Cognitive and Linguistioc Development

in the Child

Te

L

8c Quality of presentation
High 1 2 3 4 5 6 7 Low
be Degree of preparedness

Well 1 2 3 L4 5 6 7 Poorly Prepared
Prepared .

Written Comments:

8. Mr, Clyde Faulkner - The Sociology of Race Relations
8. Quality of presentation |
High 1 2 3 'L 5 6 7 ILow
_ be Degree of preparedness '

Well 1 2 3 4L 5 6 7 Poerly Prepared
Prepared

Written Comnerts:
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9+ Mr. Vernon E. Jordan = The Negro Vote in 'Ehe‘Sont.h
a. Quality of presentation
Righ 1 2 3 L 5 6 7 Low
be Degree of preparedness

Well 1 2 3 4 5§ 6 7 Poorly Prepared
Prepared

Written Comments:

10. = Mrs. Barbara Wh;.taker ~ The Negro Family
a., Quality of presentation
High 1 2 3 4L 8 6 7 Low
be Degree of preparedness

Well 1 2 3 4 5 6 7 Panrly Prepared
Prepared

Written Comments:

1l. Mr. Robert Fishman - Race Ralaticna in the United Stat-es and Tntarnaticnal
Politiecs _

a, Quality of presentat:i.an
High 1 2 3 4L 5 6 7 Luw
'b. Degrea aof preparednesa -

Well 1 2 3 L4 5. 6 7 Pooris' Preparad
Prepared :

" WrittiBn Commentss R
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PHILOSOPHY UNDERLYING THE INCLUSION OF AUDIC VISUAL-AIDS

Visual aids and audio-visual aids are familizr terms in the realm
of education. The importance of aids have been demonstrated for
many years. Schools recognized this value as far back as 1936,
when only four per cent were equipped with projectors.,

Because of the role of audio-visual aids in instruction, a limited
number of aids have been included as an integral part of this in-
stitute.

Objectives in the use of audio-visual aids in the Institute Pro-
gram ares o

l. To foster meaningful learning experiences.
2. To aid in clarifying ideas and increasing retention.
3. 7To suggest verious aids for use in ones own area oi work.

The aids listed on the following pages will be used throughout the
institute, in one context or another, and should oifer the counselor,
teacher and others who work with children some, suggestions on an
area of use, cost, and sources where materials may be obtained.
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COMMON SESSIONS

Ald Title Frice Month Date Time
Film Children Without $5 .00 June 12 3300 pem,

- Too many children In American cities are without
parental love and care, without the basic requisites of
daily living, without the many experlences which help
them develop their potentislities. The film takes the
viewer into a Detroit publiec school where teacheras and
counselors establish the warm relationships such child-
ren need, and provide-positive learning experiences for
them. '

Film A Morning ior Jimmy $5.00 . _June 13 3300 p.me.

<8 minutes, black and white. A true story of a young
Negro boy who encounters raclal discrimination while
seeking part-time employment. His disillusionment is
slowly overcome through the wise counsel of his teacher
who taekes Jimmy on vislts where Negroes are successfully
employed in their chosen fields. Jimmy begins to under-
stand that wilth proper education and training he, too,

can find his proper place.
MATERIALS LABORATORY

Film "l14th Generation Americana' $7 .50 June 14 3:00 p}m.

Revliews the whole history of Negroes in America, the
Negro's role 1n government since the Reconstruction Days
as well as hls many and various contributions to every

aspect of Amerlcan life.
Film "The Newest New Negro.¥. $7 .50 June 15 3:00 p.m.

An examination of the new direct-action from which Negro
protest 1s taking today--the significance of sit-ins and
freedom rides and the major changes in the status of the
Negro American in recent years are.: .considered. Examples
of Negro educational and economic improvement and future
possibilities for advancement are discussed with guest:

Whitney Young, Executive Dlrector of the National Urban

_ ‘ - Leaguse. . , o _ }
Film "Face to Face." S $7150 Juﬁé' 16  3:00 p.m.

Ihe prpblem of bringing groupa together 1n mutual under-
standing and trust 1a here explored. Recent polls and
research have demonstrated that prejudice and discrimination
do not slways go together nor are tbey always directed

at the sams abjacts." ,

73
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- Filmstrip

Filmstrip
Film

Film

. Film
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Title Price month Date Time
To live Together $3.00 June 19 3:00 pome

3L minutes, black and wr.te. - The difficulties encountered
and experiences sharei .y children at an interracial summer
camp., The film shows that to lesarn democracy, children

must have a chance to live it.
Free 3:00 peme

Rumor Clinic June 20

5% minutes, black and white. The ciase history of a rumor,

how it starts, spreads and its results. An excellent
discussion starter, as it poses the question: What should

be our defense against rumors? Film then calls for projector
to be stopped, with audience discussien to follow.

Rabbit Brothers Free June 20 3:00 p.ms
Bourdary Lines $3.00 June 21 3:00 pems

11% minutes, color. Explcres various imaginary boundary
lines that divide people from each other--and shows that
such lines have no true basis in reality. Use foar color
cartoon, art and music make an appeal to greater under-
standing among all people (a seguel to this is Picture
in Your hind). '

Picture in Iaur Mind - $L.00 June 22 3:00 p.m.
16 minutes, color, a sequel to Boundary Lines. 4n imagi-

native cartoon, narrated by Yalter Abel, which shows the
tribal roots of prejudice and asks each individual to re-
examine his conscience to see if his mental picture of the
man "across the river" is realistic or distorted. Gets
its message across through an effective combination of

:colars, music and the spoken word.

Dhlgarni, June 23

¥3.00

A kinescage in thé NBC "Open Mind" series. Panel of
Benjamin Epstein, ADL Nat onal Director; Elmo Roper,

public opinion. analyst- and sarie Jahoda, New York
Univeraity profeasor of Psychology, discuss various
aspects of anti—goclal prsjudice. A good discussion

gtarter.“ r

3:00 Polls



Aid
Film

Film

Film

Film

Film
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Title Price wonth Date Time

Can Vie Immunize $»3.00 June 26 3:00 pem.
Against Prejudice ,

6% minutes, black and vhite., Narrated by Eddie Albert.-

Three sets of parents use di<ferent methods to prevent
prejudice in their children. Vihen racial and religious

bias develops nevertheless, the film asks wherein the

parents have failed, A good audience-participation film
since it provides an "open end" or “stop the projector!
technique, at which point audience discussions can take place.

The High Viall $3.00 June . 28 3:00 p.m.

30 minutes, black and white, cleared for TV. Omse study
of a young bigot. Describes how he became "infected" ard
how his home life fostered the development of prejudice.
The f£ilm shows that prejudice is a contagious disease
which spreads from adult to child.

The Victims . $7.50 '_ June " 28 3200 pame

50 minutes/black and white/cleared for TV. Dr. Benjamin
Spock, author, teacher and pediatrician, diagnoses the
causes of prejudice in children. He finds it a crippling
disease, harmful to those who are the recipients of its
insidious efiects and to those who infliet it. Through a
serdes of interviews, Dr. Spock demonstrates that adults
are the carriers of the virus-but they also have the power
to cure. The film; narrated by Pat Hirgle, was produced

by the Anti—Defamation League of B'nai B'rith in cooperation
wi th Westinghouse Broadcasting Company.

Incident on Wilson Street $7.50 June 29 3500 p.me.

50 minutes/black and white/not cleared for TV. A
dramatic documentary of-a group.of fifth-graders at an
All-Day Neighborhood School involved in an educational
program designed to provide an enriched curriculum far
underprivileged children in the higher elementary grades.
Originally seen on NBEC's SHOW OF THE WEEK, the film o
reveals what can be achieved through an intelligent,
dedicated and realistic appruach to the undarprivileged
ehild and his needs. - )

Fer A11

y_Students June 30 '3:00 peme




Aid
Film

Film

. Order from:

. 66

Title Price  Month  Date  Time
Brotherhood of Man $5.00 July 3 3300 pome

Baged on the Public Affairs Pamphlet, The Races of Mankind

--weaves a background of ‘scientific findings into a thesis
that raecial characteristics are not as fundamental as

commonly believed. Also, it holds that prejudice rather
than fact contributes to one races's fealing of auperiority
over another. .

No lian Is An TIsland “E N0 July 5 3:00 p.m.

Human relations is the theme of this kinescope. Two
friends, one white, one Negro, find thcir friendship
tested by the fears and prejudices for a community.
In the process, they come to ask each other (and the
audience) key quastions about their atility to cope
with the prejudices about them.

' Anti—defamatian Laague af B'Nai BIRith_(ADL Gatalof—éAﬁdigﬁ
~:fVisu51 hl Exchange Plaee, S.Eg, Atlanta, 20 :

7 3 | }f?’rf} s
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Kane __ - _ Name of Film ___ —
Color ( ) Black and White ( )

SCORE CARD FOR CHECKING PILM EVALUATION

Quality Perfect Your Explanation or Description of Term
Score Rating S - '
Properly Colorad io . (). Is the celor essential? If

colored, is the coloring truth-
ful and artistic?

Truthful 25 () Doas the picture actually
represent a true situation or
is 1t a copy of a fanciful
drawing or painting? Does
it convey a true impression?

Is it typlcal or is it unusual?
Is it natural, nos posed?

Authentic 10 () Are the facts or sources of
: the picture well enough vouched
for to make possible the assump-
tion that truthfulness is
inherent?

Relevant 20 () . Is the pieture pertinent to
' the subject under discussion?
Is it appropriate to the group
to whom it ia shown? 1Is it
within their level of appeal
and understanding?

Significant , 15 () Doss the picture portray a fact,
’ events or objects of importance.
Does it direct attention to
significsat fects or are they
obgcured by unimportant details?

. Stimnlative . 20 ) - Does the pdctura possess character-
. : : ‘ .7 .. 1stics which may be utilized by
a competent tsacher to develop
thaught activity? Does it raise
quegtions and problems? Does
‘ .41t picture procedure, life of
... people, human contact, etc.,
‘ ’ﬂyfrathar than maraly viewn?




Evaluation Form

Friday

Thia evaluation form is intended to measure your final reaction to the
various sub-programs of the Institute, in terms of their worth to you.
A "1V oy a "7V response denotes an extreme opinion, whereas any other
number in between indicatea some shading of the two axtremes, with the

exception of number L which indicates a neutral answer.

Pleage cirecle your choicee.

l. Sub=-program #1l (Soc_iclagy' of Race Relations:

A,

B.

.c-

Program content:

l. Mostly new;
no overlap with
previous cowrses

2. Interesting;
stimulating;
provocative.

3« Viorthwhile;
meaningful; pro-
fitable.

L. Relevant; an -

integral part of

the Institute as .

a whole,

Discussion grcups or class discussionas

1234567

1. Enjoyable; ‘

-stimulating.

‘Other . eommentsz

12 3 L S5 6 17

1 2 3 L 5 6 17

12 3 L 5 6 17

12 3 L 5 6 7

2. Profitable; 1 2 3 4 5 6 T

: maaningfulg )

Mr. Faulkner)

Redundant;
nothing new.

Boring;
unexciting.

Vorthless; a
waste of t ime
energy. -

Irrelevant; difficult
to see connection
with Ingtitite as a
whole. .

‘Tedious; boring

Worthlasa, & wa\,:,.a
t;i' t-im ’

68
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IZ. Sub-program #2 (Psychology and Problems in the Desegregated School:
Dy, Noble.and Mr. Kirkpatrick)

A, Program content:

1. Mostly, new 1 2 3 4 5 6 7 Redundant;
no overlap with ’ nothing new.
previous coursese

2. Interesting; 1 2 3 L4 5 6 7. Boring;

stinulating; unexciting.
provocative,.

3. Worthwhile; 1 2.3 L 5 6 7 Vorthless; a
meaningful; pro- wagste of tlme and
fitable. ‘ ' energys .
Ls Relevant; an 1 2 3 L4 5 6 7 Irrelevant; dif-
integral part of . ficult to see

the Institute as ' connection with the
a whole. Inastitute as a whole.

B. Discussion groups or clags discussionss

1. Enjoyable; 1 2 3 4 8 6 T Tedious; boring
stimnlating.

2. Profitables 1 2 3 L4 5 6 7 Worthless; a waste
neaningfule , of time.

Ce Other ccmment-si

- ﬂL Sub-program #3 (Dynamicsnfiﬂéc,éﬁ_elat;énﬁ Dr.;;jacksor;)
Ae Prégram content: - | |
S ,Mes*.b;ir'.new; 12 3 l; 5 6 T Redundanb; :
' no overlapwith - .o " nothing new.
previous courses. IR AR -
. 2. Interesting; 1 2 3 L 5 6. 7 Boring;
- pravocative. . - .. : e :




B.

Ce.

Sub-program #4 (Human Relations Practicum:

Ae

B
1.

-meaningful;

~meaningfuls

3. Worthwhile;
meaningful; pro-
fitable.

L. Relevant; an
integral part of
the Institute as
a whole .

70

1 2 3 4 5 6 7 Vorthless; a

waste of time
and energy.

1 2 3 4 5 6 T Irrelevant; dif-

ficult to see
connection with
Ingtitute as a

. wholee

Discussion groups or class di-sussions:

l. Enjoyable;
stimulating.

2. Profitable;
meaningful.

Other comments:

Program content:

l. Mostly new;
no overlap with
previous coursesa.

2. Interesting;
stimulating;
provocative.

3. Worthwhile;
pro-
vocative. ‘

L. Relevant; an
integral part of .

12

12 3 L

1231;567
1234 8 67

1.2 3k 5 67

123 45 67

the Institute as, B

. a whole.:

Enquabla,
stimulating. |
2. Pmﬁt.able,‘"' 1

1 ‘2'1'3'“1; 5 6 7

3k 56 1T

Tedious; béring

3 6 17 Worthless; a
rwagsta of time.

Dr. Noble & Mr. Kirkpatrick

Redundant; nothing

ne.w.

Boring;
unexciting.

Worthless; a
waste of time
and energye

Irrelevént; dif-
- ficult- to see

: cannectlon*with :
"Instltute as a whcleg o

»Diseussion graups cr c]ass"discuasions:

Tedicus, boring
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C. Other commenty:

V. Sub=-program #5 (Audio-Visual: Mr. Gilleapie)
A, Program content:

1. Mostly new; 1 2 3 4 5 6 T Redundant; nothing
no overlap with new.
previous courses.

2, Interesting; 1 2 3 L4 5 6 7 Boring;
stimulating; . unexclting.
provocative.

3. Worthwhile; 1 2 3 4L 5§ 6 -7 VWorthless; a
meaningful; pro- . waste of time
vocatlive, . and energys

Le Relevant; an 1 2 3 4 5 6 T Irrelevant; dif-
integral part of _ ficult to see

the Institute as connection with

a whole, Institute as a whole.

B. Discussion groups or class discussions:

1. Enjoyable; 1 2 3 4 5 6 7 Tedious; boring.
stimulatinge

2. FProfitable; 12 3 L 5 6 7 Worthless; a -
meaningful. . wagte of time

and energy.

C. Other comments:
VI, Other comments on the Institute to date, specific or general:
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Appendix D

Individual Research Projects

Name

Mrs. Sara B. Barnett

Mrs. Elizabeth Bolden

Miss Wanda Breedlove
Mr. Neill Bridges

Mrs. Mary Callins

Mrs. Lela Coman

Mr. Robert L. Cotton
Mr. James M. Daniel

Mrs. Hester Edmonds

Mr. J. Mauriée Fain

Mr. Kirby Freeman

Mrs. Mary F. Gant

Miss Peggy Hadaway

Mrs. Ella D. Heard .

Mfs.,Gofinne_HQséHf

Book Reviews

Title of Project

. Teaching the Culturally Deprived

" {Frank Riessman)

Children of Bondage (Al]lson Davis
‘and John Dollard)

A Participant Views The Black ,
Bourgeocisie (E. Franklin Frazier)

"Understanding the Needs of Negro
Childbood"™

Ego Development Among Sepregated
Negro Children (Dav1d and Pearl
Ausubel)

Caste and Class in a Southern Town
(John Dollard)”

of Blagk Folk (W.E.B.

Social Psychology (Kimball Icuﬁg) -
Son nplications Drawn from this
Institute

Black Like Me (Jahn Howard Griffin)

An Autoblography of an Ex- Coloﬂed
Man |

The Autoble'rarhr
MNalcolm X)

Growing Up in River Citv (Hav1ghurst
and Bowma;T The Children and -
the Communlty : =

22 Eéésglm.x

Wllllams)

Allpoft;;.n

‘f thes of a Natlve Son (James'f

BaldwiﬂT

ucy Freeman]

';The Lords of Hell (Sara Harris and
b I

Qggn;zx IQQ (Jchn A-'»'

fjiThe Nature cf Pregudlce (Gordcn :

I e R I R
o e e v
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'Miss Annie W;lllans_jf

. Mrsi Jean G.YWilsan;;

' Mrs. Pearle P. Wﬁqd'

Namg

Mrs. Margaret Johnson

Mr. Walter Johnson

Miss Dorothy Kain
Mrs. Bobbie Kirby

Mr. Ralph Lowe
Mrs. Lucealus McWhorter

Mrs. Geraldine Mitchell

Mr. David Nunnally

Mrs. Alsie H. Parks

Mrs. Willie G. Randall

Mr. Dick Riner

‘Mr. Fred Sartain’

Mrs. Eva B. Walls

Mr. Melvin Waples
Mrs. Ola Washington
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LTitle 2£‘Pxoject

Compensator: Education for the Dis=
. dvantage {Edmund W. Gordon and

Boxey Wilkerson)

Negro History - The Nezro Revolt
(Louis Lomax) -

:,Black Like Mer(Jchn Howard Griffin)_

Y"Mental Disorders"™

Black Like Me (Jdohn H. Griffin)
Black Like Me (John H. Griffin)
Nigger (Dick Gregory)

Some Aspects of the Negro as They Vay
Relate to a book title: Black Like
Me as it relates to the Desegregated
Institute for Effective Service and
Leadership in Schools

The Dynamics of Race Relations - Are
You Runn;ng With Me, Jesus? (MaIc lm

Boyd
The Other America (Michael Harrington)

Nigger (Dick Gregory)
Native Son (Richard Wright)

rRace Awareness 1n oun Children - A

study. o oW racial attitu begin
among, fbur-year olds

Black Like Me (John H. Griffin)
Willie Mae (Elizabeth Kytle)

Mris. Rebecca Wideman,ff*“'5'9i ’UP the. Dowﬁ:Staifcase”(Bél Kaufman)-

"i;fThe Negro in the Maklnp of Amer;ca

(Bengamln Quarles)

“iﬁToward True Democracy: in Public

-Schools - Token DESE”re'ation and
gBeand‘(KennetE orel




might not encounter.

Aprendix E

Prospective Field Trips

T4

One of the objectives of the Institute is to provide op-
portunities for the participants to increase their sccial awareness
through exposure to aspects of American culture which they otherwise

field trips has been compiled.

listed below, on the morningsof June 27 and 28.
undertaken individually or in small groups.

interest.

To this end, the following list of prospective

Bach participant should take the initiative himself in
making arrangements by telephone to visit two of the institutions

Hint:

The visits may be

The most important
considerations in selecting places to visit are that they rerresent
areas of American life which are unfamiliar and are of pearsonal

trip if you are already a member of that denomination?, etc.

evaluative account of his ex g
expenses will be subsidized, at least partly.
be given to David Kirkpatrick.
with a better-than-average report from last year!

request.
1. Southern Christian Leadership
Conference : :
2. Office of the Urban League
Office
3. American Civil Liberties Union
Georgia Office '
Regional Office
L. Ebenezer Baptist Church
5. First Congregational Church
6. Store Front Churches -
7. Church of the Master United
: . Presbyterian Church} =
8. Quaker House
9. Georgia Council on Human Re;étiéns'
10. International Brotherhood of .
Teamsters R PR
o | } |

Each participant should prepare a short descriptive and
periences during the field trips.
These reports are to
In addition, he will provide you

s Institute,upon -

i gl

- National °

Mr. Offenburger

Mr. Crooks ,
78 Marietta, N.W.

'52 Fairlie Street

5 Forsyth Street
(Mtss Coplan)

413 Auburn Avenue

Why go to Wheat Street Baptist Church on a field

Trip

522-1420

688-8778

523-5398
523-2721

688-7263

105 Courtland, N.E. 688-3757

 Rev. Costen and

Rev. McDonald

1384 Fairview Rd.
 Mr. Wahrftig’ |

52 Fairlie
Mr. Zivalich

. - 2540 Lakewood Ave.

- (see Johathan Jackson)

- 349-2621

373-7986

525-6468
622-0521
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11,

12.

13.

14.
15.

16..

17.

18,

19.

i s By
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Southkern Regional Council . Mr. Jim Wood 522-8764
5 Forsyth Street :
Federal Job Information Center Mr. O'Neal 526-4315
' 275 Peachtree, N.E.
Vine City Summer Tutorial Pro ject Mr.Achase i 523a8790
‘ " Mr. Henderson 525-4136
SWAP Dr. Withers . 522-5013
SWa. Community Meeting - Friday Dr. Withers 522-5013
evening, June 23 - ~
American Friends Service Committee Miss Curry 7 523-6629
L1 Exchange Place
Vine City Ccmmunit? Council Mrs. Howard 525-3111 .
Mrs. Clark o
Student Non—Yiolent'Cccrdinating i 688-0331
Committee : 524-0105

The members may . make arrangemen
not listed above, but which nev
into the changing social scene.
David Kirkpatrick before atrrang

ts of their own to visit places
ertheless offer a fresh insight
. These should be cleared with
ements are made finally.
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Appendix F
Field Trips

Site - Visited by the Following
Number of Participants
1. Carrie Steele Pitts Home - 16
2, Southern Regional Council : o1
3. The Church of the Master United 1
Presbyterian Church
4. The International Brotherhood of A
: Teamsters . , e
5. The American Civil Liberties 4
Union Regional Offlce
6. The Fulton County Juvenile Ccurt 22
7. The Student Non-Violent Co- -
ordinating Committee .
8. Southern Christian Leadership : '3
Conference : :
9. The Federal Job Information Center 3
. 10. The Night Witch - - 40
é‘ 11. A trip to Dixle Hills 1 = ; -2 7
{ 12. The Wheat Street Baptlst Ghurch _ '_f,2vr  *'

i 13. Ebenezer Baptlst Church

14, Personal. Experienceyln South Ef"t'ﬂ‘
Atlanga T




